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I. mTRODUCTioN

As part of the general thrust in Head Start En.r:l.clnnent, the Oi‘f:.ce of Ch:_ld

‘ Development is moving to develop :.nd:.ndua.l:.Zed approaches for all Chlldren -
The 1972 Amendnents to the Beonomic opportumty fet (P, L. 92—&2&) requ:_re .:‘5
that at least ten percent Head Start program enrollment opportun:.t:.es be made
avallable to handlcapped chlldren.' It is J.ntended that these preschool ch:ldren E
receive the benef:.ts of an :_ntegrated sett:s.ng where they can- learn and develop

with ron—hand:.capped ch:.ldren a.nd that services shall be prov:.ded to meet ‘

their spec:.al needs.

In response to the .:.eg:.slat:.ve mandate, the Oi‘fz.ce of Ch:.ld Development
lauriched a major effort to enroll hand:.capped ch:leren :_nto Head Star't programs
To date, children proi‘ess:.onally dn.agnosed ag ha.nd:.capped account i‘or at

least 10. 1 percent cf the ch:leren enrolled in Full Year Progra.ms

To facilitate services to children with special’ needs‘, :collaboration |
between the Off:Lce of ChJ_'l.d Development and the Bureau of Educat:.on for the “
Handicapped has beenemphas:.zed. The Chapel Hill ProJect an exen@lary BEH
program serving young hand.lcapped children, was selected as one of fourteen o

experimental OCD—BEH demonstrat:.on proJects.

~The collaboration between the Chapel Hill Tra:in:ing—'-Outreach Project ‘and the
Johnston County Head Start Program represents ‘an.experimental effort to
demonstrate the effects of intensive staff train:i_ng and prescriptive Programming

for handicapped Head Start children and their families. |

o - 1"__ ;;;




1.

’Tralnlng Institute; North Carollna Department of Publlc Instructlon,

Uhlvers1ty of North Carollna TEECH Progect, and North Carollna Head Start

Chapel Hlll Tralnlng-Outreach Prolect The Chapel Hlll Tralnlng-Outreach Pronect
\_——‘\_._

is funded by the Bureau oL Educatlon for the Handlcapped Department of Health,

‘*-*-—-._..____

Educatlon and Welfare, and admlnlstered through the Chapel Hlll-Carrboro Clty

Schools. The goal of the proJect 1s to extend educatlonal 1nterventlon methods, i

materlals and currlculum developed in - the Chapel H111 Preschool for Developmentally

Handlcapped Chlldren 12 ;ofess1onal and paraprofess1onal personnel Who staff

No“th Carolina Head Start programs and day care centers for’ hand1capped ff',g;;*frﬂ

children. Inserv1c° training is prov1ded through a statew1de 60-hour course,‘,Vx“ﬁ

area workshops, dlstributlon of packages of tralnlng, and on-s1te consultatlon. ]ﬁf
Preschool classes for developmentally handlcapped chlldren demonstrate the ,;;ftd‘*
development and lmplemertatlon of 1nd1v1dua1 prescr1pt1ve educatlonal programs

and family training. Part1c1pant—observatlon exper1ences 1n these centers

- are also provided’to tra1nees,

The tralnlnv program is des1gned for profess1onal and paraprofess1onal teachers e

of preschool mentally retarded, speech 1mpa1red, emotlonally dlsturbed,

‘ neurologlcally 1mpa1red and cr1ppled chlldren 1n North Carollna Head Start

and day care centers. ‘Chapel Hill ProJect tralnlng focuses on.a Behav1oral

Assessment of Chlld’s Ex1st1ng SklllS, Currlculum Development Materlals“'
Utilization and Development, Interventlon and Instructlonal Methodology,
Organlzatlonal Processes, and Iﬂ7ork:1.ng With Parents and Sibllngs.. Inserv1ce ‘j?

tralnlng is corrdlnated w1ththe follow1ng agencles. North Carollna Councll

on Developmental Dlsabllltles, Ralelgh N Cff Developmental D1sab111t1es




HE Chaprjk H:L.'ll Pro,]ect is i‘unded currently by the Offlce of Ch:le Development

bo coord:.nate the tralnlng to Reg:.on v Head Start personnel :_n semces to

1and1capped ch:.ldren. Chapel H:Lll mater:.als fom the bas:.s of assessment

curr:.culmn a.nd tra:mlng components in *he e:l.ght—state area. (Reg:l.on IV

serves 1/3 of the nat:.on's”Head Start enrol]ment'.) o

This report attempts to document the ‘development s iﬁplementatiori and evaluation

of the Chapel Hll_'l. semces to Johnston County Head Start in Sm:Lthi‘:Leld N C.
The focus on spec:.:f.‘:.c:.ty is- des:.gned to prov:Lde agencles W:Lth concrete

guidance for replication.

- The Johnston County Community Act:.on, Inc. Johnston County, North Carol:_na is

located 37 miles- from Chapel Hi1l, North Carolma.; The county is one of
the largest in North Carolina, with apprommately 795 square m:Lles and a
population of 61,737 which is 77.1% rural. The average annual salary is
$2,469.00, with 1,951 mothers rece1v1ng Aid to Dependent Ch::_ldren. ‘The
frequency of mental retardat:.on w:.th:_n the county is ﬂ.most twice the
national average. Presently in the public school system there are 50
children receiving remedial programs for learning disabilities; while
500 remain on the ¥aiting list. Similarly, there are 25 children who
receive occupational educ:.t:.on w:.th 200 wa:.t:v.ng to receive services. The

high school drop-out rate for Johnston County is 32. 8%

An abstract of the obJectz.ves wh:.ch were stated :_n the pmposal su'm'nltted

to the Office of Child Development states:



3.

Abstract of Propesed Objectives

The Chapel Hill Progect will Supemse the development and n.mplementat:.on of:

A.

B.
c.

D.

E.

F.

I.
Je
X.

L.

Screen:l.ng of all Johnston County Head Start Children (approx:mately 210)

Provision of spec:.allzed hys:.ca.l or psycholog:.cal evaluat:l.ons of
Chlldl‘en for whom further eValuat:Lon seems approprlate. ,

Assessment of specific developmental skills of ch:.ldren referred
o intérvention program. '

Establ:.shment of a ReSource Center for the development R :.mplementatlon a
and demonstration of Prescriptive developmental programs for handi-
capped children.

Development of a program of intake services and individual prescr:.pt:.ve
educational programsSe

' Extension of individual prescrlpt:l.ve programs to the regular Head
‘Start classroom. ‘

Involvement of_parents of handlcapped chiZiren in the pre8cr1pt1ve
development program.

Increase of rate of develmenwandlcapped children in cognitive,
social, fine motor an d language skills,

Optimum ma:mtenance of handicapped ch:.ld in the regular Head Start
classroom,

Training of Johnston County Head Start teachers in the development
of the young ha.ndlcaPPed child. .

Ye_a;—end placement and follow-through services for ch:leren who enter
public school.

Dissemination and demonstration of program strategies, teachmg
methodology, and currlculmn developed in the co]laboratlve program.

Preparation of a year—end evaluatlon report with a systemat:.c
ana.'l.ys:l.s of procedures, o v

14




| ~ SECTION IT
| -  STAFF TRAINING




II. STAFF TRAINING .
A. PRE-SERVICE TRAINING

'The basis ‘of the Outreach efforts in Johnston County was to develop

. a replicable model of training Head Start persomnel in services to young
handicapped chlldren | | | |

It was SOon recognized that in order to accomplish this objective
.the teachers must be prov1ded with ﬁmct:n.onal approaches to methodology
and currlculmn which could be :melemented in any Head Start classroom. ‘
It was to this end that the pre-service traa.m_ng was des1gned. |

1. Pre-Service WorkShop

A1l twenty-four (2}4) Johnston County Head Start teachers and teacher

aides pa.rt:Lc:Lpated in an overview of the course entltled The Educatlon of . |

the Young Hand:.cappf*d ".n.ld wh:Lch was held at the Sm:n.thi‘leld Head Start

Center and was conducted by the Chapel Hill Outreach Pro,] ect.
 This course, which took place from August 20-2}4, l973, consisted-of -

f:Lve days of tra:in:.ng for six hours per day, for a total of th::.rty hours

| ‘of pre-service tra:.m.ng for the ent:Lre staff.

| The tram::_ng program was des1gned for profess:l.onal and para-profes-

f s1onal t‘eachers of young developmentally hand:.capped ch::_ldren As such, ”
the curnculum :anluded- behav10ral assessment oi‘ the ch:l.ld's ex:Lst:Lng

skllls, curnculum des1gn and development, materJ.als and their utlllzat:l.on

and development, :Lnterventlon and :Lnstruct:Lonal methodology, orgam.zatlonal l

processes, and work:.ng with parents and s1bl:.ngs of the developmenta..ly

handn.capped. ,
The teach:.ng strategles used at th:Ls flve-day workshop included

'mult:l.-med:.a presentat:l.ons, lecture—d:.scuss1ons, role-play:.ng, small
group sess:Lons, readlng ass:Lgnments and the use of v1deo-tape recordJ.ngs
| :of individual ‘teach:mg, strateg:.es. | o R

o Pt i e i i . ot b i 8 4 i Bt b T e



| tralnlng for the purpose of poss1ble repllcatlon-

The follow1ng summany will prov1de an overv1ew of the pre-serv1ce ﬁ;iﬂ{¥;AVl

. Day I

' Course Content

A.

.Behaviorai.assessmentiszthe’child'sd”
- existing skills using the Learning'

- Accomplishment Profile (LAP)

LAP sllde-tape ohow.‘ﬂff3}'

, D1scuss1on and lecture on

"use of LAP use of over- T

'rhead transparencles for f‘”

‘ each sklll area. e ”,ff_

Establlshment of developmentally

approprlate learnlng obJectlves

in the areas of gross motor,»fine R

motor, language development, s001a1:'

skills, self-help sICJ.lls, and

cqgn1t1ve~development.

, netemg;:mpeéiap;~ ;

o ‘chlldren and the wrltlng of '

‘ eaeh;‘ ‘

‘long-range obJectlves for

Assessment. of v1sual perceptlon

uslng the Fr0st1g7Test of Visual

.Percegtlon.

- Ce.

D1scuss1on f‘

, Vldeo tapes of admin1stra-_5’

btlon.

Assessment of receptive language

Skllls us1ng the PeabongPicture

‘ Vbcabulary Test..

Dlscussion

View1ng of modeled admln- L

v 1strat10n of the test. ‘ﬁgi

7
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' Day I (Continued) -

Covrse Content

Strategies

E;‘ Assessment of school readiness using

the Cooperative Preschool Inventony. ~

E. vDiscussion and handouts‘

F. Developing skills in objective

observation.

F. Use of "Moods’& Emdtibns"
pictures to elicit responséé;
which were then classified
as objective and subjective,

Handouts.

G. Preparing instructional objectives.

'G. Discussion and handouts.

Preparing Tnstructional Ob- .

jectives, Mager. Group work
in which parbicipants prac-
ticed writing instructional
objectives. Film éntitled

"Target for:Tomorrow."‘

Day II

 " Course Content

gStrategies

A. TUse of task analysis

A. Discussion, practice, -

B. Concept dévelopment

C. Defining observable behaviors

- C. " Discussion of a video?
' tape. Participants were

" asked to identify behaviors

B. Discussion

shown.

[EUTI——



Day II (Continued)

Course Content

Strategles‘

D. Determining frequency of behav1ors

in whlch part1c1pants were :
'.asked to count the freqnency ofje

_occurance of centaln behav1ors. “

D. Dlscusslon of a v1deo-tape h:

E. Recording and charting

behaviors.

‘E. Dlscusslon and practlce xn:,v

iors.
' c1pant was requlred to collect (e;
data on one chlld 1n the class- 8

' TOOM.

record:mg and chartlng behav-

Homework" each‘partl-«“j’

F. Rewarding behaviors -- when and how.

G. Decreasing inappropriate behaviors:

punishment, extlnctlon, and crnterla,

for selchlng strategles. ‘

eF. D1scuss1on and role-playlng.;”

'G.’ D1scuss1on of fihn Build-

'Washlngton)

1ng Soc1al Skllls, (Seattle,

H. Shaping new behaviors.

‘,H. D1scuss1on of Livin ving With -

Chlldren.

Day III

Course Content -

i Strategies

A. Development of self-help skills 7

A. Dlscusslon, demonstratlon,

with props, s11des, and ‘the us-

~of the film entitled "Teaching

the Mentally Retarded.":
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Dey III

Course Content

Strateggeq

Development of expressive 1ahguage

.B'

D1scuss1on, v1deo-tape,

role-playlng, handouts.‘

C. Development and assessment of ‘ D1scuss1on, ‘videotape —-”m‘“
receptive language skills group participation w1th
: stimulus cards.
D. Meaningful storytime activities D. Discussion, sligdes, video~
. tape, dramatlzatlon, hand-
outs.
E. Art experiences E. D1scuss1on, slides, v1deo-
‘‘‘‘‘ tape show, samples. of
’ children's art, handouts.
Day IV
Course Content Strategies
Plannlng, 1mp1ement1ng and A. Distribution and discus- |

A.

evaluating fam;lv programs

1. Assessing with families
their needs for service.

2. Setting objectives for

service.v

‘3. Developing strafegies to.

meet their needs.

L. Evaluatlng the. famlly
. program.

sion of Manual on Work-~
ing.With Fhmllles.

Fihné ng Sorrow;

ng‘Hope'




Day IV (Continued)

Course Content Strategies
B. Communicating with families. B. Role-playing; ‘
‘ e ~Discussion of Video-
1. Home visits _tapes; Discussion of
. handouts. :
2. Home programs
3. The personal interview
L. Use of newsletter
5. Weekly follow-up xeports
Day V
Course Content Strategies
A, Resources of effective commercially- A, DisCussion, display of
prepared teaching materials which may . sample sets of materials;,|
be modified for use with developmentally handouts, transparencies.
handicapped children. ‘ » T
B. Programming the development and us= of B. Each‘partigipaht pPrepared)
materials. :  and demonstrated materi- |
. : ‘ als, handouts. - @
C. Development of materials which encourage ; , ‘ K _
multi-sensory learning. C. Discussion, slides,  de-

monstration of teacher
made materials, handouts.
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~ In addition to the mlmeographed handouts (see APPENDIX) whlch
accompany each of the content areas dealt with :Ln the pre-serv:Lce R
course, the participants drew upon the follow:Lng texts.

Mager, Robert F. Pre arin Instructlonal Ob'ectlves. Fearon, Palo
Alto, Caln.fornla, 1962. " " , : , :

Patterson, G. R. and Gullion, M. E. livin W:Lth“Ch:leren. Research
Press, P. O. ‘Box 3327, Champion, Illanls, 1968. . _‘

The materials which formed the basis of this training course are found

in the following Chapel Hill Project publ::.catlons.

LAP-The Leam:.ng Accompllshment Proflle >

Manual for Use of the ILAP-Manual for Use of the Learm_ng Accompllsh-
ment Proflle .

Currlculum Pla.nning Guide
Working With Families
(Notes Many of the handouts referred to in the p're-service tra_jim'_ng are .

not included in th:l_s ‘monograph, but are. avaiiable from the Outreach vafioe.)‘

| ‘_ 22 _




2. Training Considerations’

The Smlthfleld teachers represented a broad spectrum of tralning and
experience. Several had some college tralnlng and a great many years of d'
experience.- Others had not completed h1gh school and had 11tt1e approprlate
‘training in early chlldhool education. SRR

The preschool teaching experience of the training participants ranged‘
from no experience at all, to seven years of'pre-school teaching-fwith‘_
an average of 2.3 years. _ | | | |

A study of the educational background revealed that 88% of the
teachers were high school graduates and averaged 1. l years in college,
with 11% college graduates. |

It was obvious that the preserv1ce and in-gservice tralnIng sess1ons
would have to be 1nd1v1duallzed to meet the apt1tudes and backgrounds of
this group. The week of pre-service training provided an opportunity to
assess the skills and‘aptitudes of the participants and to plan for the
in-gervice training that would take place‘throughont the year.

During this week of training the teachers acquired a“faniliarity
with methods, materials and techniques for meeting the individual needs
of each child. In addition to this broad learning experlence, the parti-~
c1pants of beth agenc1es(the Johnston County Head Start Program and the
Chapel Hill‘Outreach Project)were afforded an opportunity to become better
acquainted and to develop working relationships which would facilitate

the collaboration efforts of the forthcoming year.

B. IN-SERVICE TRAINING
The collaboration between the Chapel Hill Training-Outreach Project
and the Johnston County Head Start Program involved the establishment of

a rasource classroom to serve handicapped children of Johnston County.

23



This class served. as a center forjintensire ﬁrain:ing of the 'regular:cj_fésgfsgﬂ.;_
teachers. i
The Sm:.thi‘:.eld Head Start Center 1ncludes f:Lve self-contalned classrooms. 5
In each of these classrooms the teacher and ass1stant teacher developed
a schedule and conducted activities :Lndependent of the act:Lv:L'b:Les of the ‘
‘. cther rooms. Also, there was no unlfonnltyelther of -:.nstruct:,onal
techn:l.ques or assessment methods. | I
In-service training of all the teachers enhanced SklllS in (1) 1dent1fy:|.ng

children with special needs and (2) in mplementlng ‘the prescr:.pt:.ve p_rograms

for each child receiving the semces of. the resource room. ThlS dual funct:.on
of the regular classroom personnel was necessary for the su cess of the

resource program.

: Refer for = R Corry Out ;
Identify _ ’ ‘ Special Individual Services . Prescnphve Proorom 4

©

3

Regular Classroom Resource Room . .  Regular Classroom . '
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1. Identliylng Chlldren for”s bciﬁI”SérV1ces

: Slnoe the early 1dent1f1catlon of the chlldren who mlght need sp931al

services was 1mperat1ve to the operatlon of the program, the Outreach staff R

spent the month of September in tralnlng the regular classroom teachers 1n ”ffﬁ?:

‘the proper use of assessment tools.“ These tools 1ncluded the Peabody Plcture Y

Vocabulary Test, The Coop*ratlve Preschool Inventory,(Caldwell), and the

Frostlg Test of Vlsual Perceptlon.

With special tralnlng the Smlthfleld teachers were able to test all _'3.
of the children on these three screenlng 1nstruments durlng the flrst

six weeks of school. These tests were found to be. hlghly useful in pin-

pointing chlldren w1th developmental delay. The Peabody P1cture Vocabul gx;; i

Test and the Cooperative Preschool Invento;y,were especially suited-to the .

children being tested. The,Frostig.Test‘of:Visual Perception,‘however,lx

was found to be too difficult for this population, andbonly the first
sub-test was employedf E ; |

The results of the testing program were extremely'useful'in‘making .
the selection for the firstvresource room group. ' Of the‘one"hundred and
fifty three children who réceived the complete batteny (two hundred and
‘ten were actually tested but fifty seven did not receive one or more of the | o
tests), sixty-four chlldren were 1n1t1ally referred to the resource program-:m
0f these, thirty-four were.actually admitted to the program and recelved the

resource I‘OOHI semces

It was dec1ded that any child who. Was identified as belng at least one
and a half years below the norm on any of the screenlngvtools, Would
be considered for the resource program. The results:of the‘testing progran
1nd1cated that nlnety-four percent (9h%) of ‘the chlldren tested were below

the norm on the Peabody Picture Vocabulary Test, w1th flfty-one percent

_j(Sl%) belng more than ‘one and a. half years below the norm, and thlrty percent

Zo




| "be1ng more than two years below the norm.; The average percentlle ‘c'.

all of the chlldren tested on the Cooperat1ve Preschool Invento;xxwas

- s1xty-three (63)

The use of standardlzed tests was" only the beg1nn1ng of the‘screenlng

. Process. Once the tests were completed and the s1xty-four chlldre
were one and a half years behlnd ihe norm were 1dent1f1ed a less formal .

screen1ng procedure was employed.,,

by the scores on the standardlzed tests., In addltlon to

ch11d. In: order to observe and record appropr1at‘ classr

_follow1ng forms: the Behav1oral Checkllst,'ww\

| Classroom form (see APPENDIX) These forms‘enable t

: chlldren were’ flnally selected as partlclpants

2 Fbllcw1ng Throug_,With The Prescr;ptlve Program

Tt was well-establlshed that a:chlld could bezexpected‘to make

’ certa:n ga1ns 1n SklllS concentrated on in, the resource roo interventi

program.' However, no Chlld was expected to stayiln‘the resource  roo

more than e1ght weeks. Therefore, 1f the galns made‘ ur:ng

not" to be reversed, it was 1mperat1ve that the regular classroom eacher

‘be able to carry out the 1nd1v1dual resource‘program.;;;ﬁ 2

This 1nd1v1dual plan, or prescrlptlve program“, was’ based on’ objectix

| generated by the Learnlng Acco llshment Profll : (I.A.P)




In order for the regular classroom teachers to 1mp1ement the pre-
scrnptlve program, two changes had to take place.‘ (l) the regular ;;
classroom teachers had to understand and appreclate the rationale v:’
for the program 'This meant that thny'had to recognlze the 1nd1v1dual'
needs of chlldren, to appreclate the need for 1nd1v1dua11z1ng the1r -
“1nstructlonal program, and to _be able to. assess and chart the Chlld'
progress; and (2) the regular classroom teacher had to be able to_,j
- demonstrate the same teaching methods used in the resource room.,HIn]h B
order to. do thls, certaln changes had to take place wlthln the teachert
herself" (1) she had to acqulre a faclllty w1th these new technlques,»;
" and (2) the classroom had to be organlzed to facllltate small-group
~ experiences whlch are essentlal o the 1nd1v1duallzat10n.

" ae Classroom Organlzatlon For Ind1v1dual Lessons , - | .

" The rooms 1n the Smlthfield Center were large, brmght, and well-
equipped. Each Toom had an easily access1ble sink, and bathroom fac1llt1es
were prov1ded in each room. A strong feature of these rooms was that each
classroom opened to the out-of-doors, allowmng the outdoor space to be 5
readlly 1ncorporated 1nto the indoor space.

“he Outreach staff worked 1nd1v1dually with teachers in ass1st1ng them
in the reorganlzatlon of thelr classrooms. These teachers came to under-‘
stand that settlng up the classroom is a v1tal part of plannlng for the
young child's growth and development. ' |

Recogn1z1ng that ‘all young children (as well as. handlcapped children)
’need a‘great varlety of multi~-sensory stlmull in thelr environment, a
classroom with well-defined centers of interest is conducive to feeling;‘
tasting, smelling, listening, and handling.

N




To facilitate optlmal multl-sensory experiences for al'l. chlldren, the
tralmng 1ncluded- , | e | |
1) Settlng up centers of :l.nterest
2) Use of individual or small group lessons
3) Use of independent act1v1t1es
ly) Use of units of interest ‘
5) Schedullng dally act:.v:.tles

| W:.th spec:.al help, the Smthi':.eld teachers came to see that room

arrangment is an :meortant factor in the success of any program for

young children. ‘hlS new room arrangment made poss:.ble the :1.nclus10n

1n each room of the follow:l.ng learn:mg centers-..
1) the block center |

2) the art center

3) the hoiJ.se'kee'ping' or dramat:.c play center
i) the nath/science center |

N

5) the reading/writing cemter
6) the listening/misic. center.

~7) the circle/ga.me center -

e Dt

“:\_-L : ' e ',‘ Do
£) the outdoor center as an ex‘bens:.on of: the 1ndoor cent:ers DR

Exper:.ence has taught us that unless the centers are separated one from

| another chlld.ren are’ easily dlstracted and the room organizat:.on cannot

achieve its mtended goal. (See .APPEND]I—-"Glassroom Organza.tiona")
Division of the centers in the Sm:q.thf:.eld Center was made dlfﬁcult by
the fact that bookshelves a.nd cab:Lnets were permanently fastened to the , a".” f.\_»';
floor. (ThlS should always be- avo:.ded, since it greatly reduf'ed the l

‘ flex:.blln.ty of the learning env:Lronment ) .'Ln order to dl‘V'lde the centers

and prov:Lde tte qun.et and security that they need, tr:.-wa.'l.l (a very heavy
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,‘ cardboard) was used. From this mater:.al the teachers cut Toon d1v1ders
and shelv:_ng and arranged thelr rooms to su:Lt themselves. , Not all of the

' teaChEI‘S arranged their room :Ln the exact same way. However, all found i
the use of room dividers to be' so helpful that many.suluab]_e arrangements:-f Nt

were :unplemented. :

The main value of a room arranged in weZL'L-def:ned learmng centers g
is that it facllltates small group lessons. The teacher can arrange S

some centers so that ch::_ldren can work at them nndependently wh:_'l.e she S

and en asslstant teacher can prov1de direct teach:Lng w:Lth we]_'l.-plannedzll. N

-lessons at two other centers.

b. Schedul:.ng T:une for Ind:.v1dual Lessons

While the Outreach sta.ff members were observ:.ng :Ln the classmoms, o

1t became apparent that tne teachers or. teacher-a:.des were spend:n.no 11:‘: |

‘almost all of the1r t:Lme in large-group act1v1t1es, attempt:.ng to _”‘

teach all twenty children at one t:Lme. Each teacher had posted her

da:Lly schedule on the wall of the classroom and these schedules reﬂected“
a norm of large—group experlences. _ | |

As a means of nnd:l.v1dua1:1.z1ng 1nstruct:n.on, the Outreach stai'f developed
tra:t.nnng sessions which would emphas:Lze the importance of small-group
activities. (See APPEI\IDIX--"ScheduJJng . ")

DurJ.ng the training sessions a wide varJ.ety of schedule poss1b11:|.t1es B
were presented to the teachers. Some illustrated the proper use of two |
teachers 1n carry:l.ng out small group act1v1t1es within the da:Lly schedule. 4:‘ |
Other plans illustrated the use of a volunteer in creat:Lng a varled and ‘
1nterest1ng daily schedule which not only allowed for small group :

B ‘act1v1t1es but afforded the children a reasonable amount of cho:Lce 1n s

-~

‘the act:.v1t1e° in wh:Lch they would engage.




B Once the partlclpants were familiar w1th an assortment of rosslble -
dally schedules, they were divided into small groups for a worklng session.,d‘
These groups d1scussed and des1gned dally schedules which were appllcable
in their particular situation. The. suggestlons were varled but they had
a’ common elemenﬁ' all of them allowed time in the dally schedule for
small group lessons.“ ,

In the weeks following the training sessions, the‘Outreach‘staff
members consulted individually with eachvofvﬁhe peachers,,examining‘rri
the new daily schedule, listening to,the comments of the teachers,
and offerihg appropriate praise and suggestious;l. | o

The chart below illustrates a typical daily schedule‘before and

after the training:

'SCHEDULE IN SEPTEMEER . SCHEDULE IN MAY
8=oo-9=oo'Free Play 8:00-9:00' Free Play
9:0049:15’Cleau-up-wash for snack 9:00é9=15 Cleanaup
9:15-9:30 Snack .’ ’ g :9;15f9:30 Snack
92:30-10:00 Circle - © 9:30-10:00 Small geoup, lessons
10:00-10:30 Outside play . 10: 00-10:30 Music -large group.
102 30-11:00 Art 10t 30-11 oo Small group lessons
11 00-11 15 Conversatlon--free time - 11: 00-11 JO Outslde Play
11: 15-11 30 Wash for lunch j ‘> 11: 30-12 15 Lunch
11:30-12:15‘Lunch v .‘ :l2:155l2:3013rush.teeth

12:15-12:145 Ready for sieép/:égt Period‘\l2=304?}oo-3egt 1J

12:45-2:00 Nap | | . 2=15+2=301Prépéie1podleavef
200230 Meic  2:30-3:5 Tesson Proparation
2:30-2:45 Buses leave R |

2: h5-,.h5 Clean Toom & prepare for next day




c. Preparing Lesson Plans |

Although all of the teachers customarlly prepared weekly lesson

plans, none prepared precise plans that took 1nd1v1dual dlfferences

1nto con31deratlon and their plans were therefore 1neffect1ve 1n 1nle1'u;fm“thﬁ§“

duallzlng~1nstructlon. Group obJectlves were generally cons1dered, but

no prov1s1on for meet1ng the needs of 1nd1v1dual chlldren was made.v°gm ;,,f"”7:' m;
' The resource room teachers were to plan and 1n1t1ate the prescr1pt1ve

program, whlch was later to be zmplemented by the regular classroom teachers.c:‘inh

It was therefore imperative that these teachers be able to relnforce the

lessons of the resource room by the competent use of" the same technlques

ut

and materials used in the’ resource room.

‘The following lesson planbformat Was

1n use in the resource room,

and was suggested for use 1n the regular classroom.‘

1.
2.

3.
L.

These lesson plans were to incorporate instructional objectives, which

Objective'

Materials

Procedure
Evaluation

(including criteria)

would assist the teacher in clearly defining the purpose of the lesson

(what the teacher wants to teach), the conditions under which the child is .

-expected te demonstrate his mastery of the lesson, and the cr1ter1a by

which success is determined.

In addltlon to the use of instructional objectives, teachers were

~ instructed in the use of "error-free learning" techniques.
helped the teachers in outlining the’procedure that they mould follow in'
meetlng the 1nd1v1dual needs of the chlldren durlng the lesson. Essent1ally3

this technlque demands that the teacher see to it that the" ch11d succeeds

in h1s‘attempts to perform the task. (Se

e APPENDIX: '"Error-free Leamning") =

This‘method o




During the tra:m:.ng in the use of the error—free 1earn1ng techm.que, L

' the Outreach stai'f d:Lscussed and modeled the bas:Lc pr:anlples oi‘ th::.s
teachlng method. ‘ s » - :
In order {0 eliminate 1nappropr1ate behav1or and to 1nsure the dhild
of success, the liberal use of pos1t1ve relnforcement was advocated "Catch ;‘&h"
- the child belng good" was the key phrase used durlng th1s portlon of the
training. Teachers were alerted to the salutary effects of pra1se for

appropriate behavior, as opposed to the negative effects Of scolding for

inappropriate behav1or. -

Thus, teachers were able to prepare 1essoﬁ plans that 1ncluded :Lnstru.ctn.onall-ff"7"‘j
objectives: an effectlve procedure for 1ead1ng the ch11d to successful | i
learning experlences, a sultable technlque'for encouraglng“the ch11d to
persevere at the task, and a useful method for evaluatlng the outcomes of

Sample 1esson plans, uhlch 1llustrate the use of the prdnclples, are - |

v:lncluded here.




...CONCEPT p‘fep;?'color "gr'eeri" hor:.z. llne in’ house smmmm Nancy, L:Lnda. Tmom

. mm: Nov. 26 1913 Mongg .

TEACHER Sh.'!.rley Morgan
P 1. To be able to demonstrate mea.ru.ng of prepos:.t:.on under us:mg
OBJECTIVE: concrete objects. - .
2 2. To be able:to label’ obaects ﬁ a.fter 'beacher models..
3.  To be able to 'bra.ce hor:.zon'ba.l 11nes & hor:.zontal 11nes 1n
house. ¥ S e R
CRITERIA: = Objective 1 Objective 2 - O'b;]ect:.ve 3 ;‘
"L out of 5 times L out of 5 times h ou'b oi‘ 5 'bimes ri
‘MATERTALS: ~ 1. - cars 1. greenca.n - l slate &
1 2. blocks 2. blocks . .° : i chalk
3. box 3. construction paper 2., penc:.l
b other green obaects 3 paper
‘ 1. model & label - 1. 1a.'bel and model . o Ha.ve child
PROCEDURE:. . . prep. under . S green object. - _trace hor.: ln.ne .
2. Let ch:.ld do . on chalkboard
3. Model, giving 2. Le'b"child +touch after. teacher
'several examples, giving coloxr’ . models. ¢
and letting child 3. Repeat with as .. 2. Let’'child 'bra.ce
do' after each model many green obgects - lines’ on paper
‘ ' as possible : ‘& then trace -
H-lines of house:
Li. Matching green ‘on paper ‘using.
" objects to green green & red as v
objects - starting & stopp:.ng.;g_
: pom‘bs.

EVALUATION:
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" CONCEPT Draw a triangle, color blue

STUDENT Sonya, Mlchael 33 Howard.

DATE ',

TEACHER Magertha Sanders

OBJECTIVE:

To be able to trace a Lrlangle us:Lng penc:L'L then mag:.c marker after

1.
teacher models. ‘ _ .
2.. To be able to imitate a tr:.angle us:Lng dot to dot on a chalk board
and on paper with a magic marker after teacher models. '
CRITERIA: Objective 1 Objective 2 .

Trace I or 5 times.

~ Copy L or 5 times.

_ Objective 2

MATERTALS:  For objective 1 R .
1. - chalkboard Chalk & board ,
2. chalk paper w/triangle
3. paper with triangle magic marker
Lh. pencils & magic marker L e e
PROCEDURE : S
1. Iabel and Model 1. Tabel & Model
2, Have children imitate 2. Have chJ_'Ldren Y
3. Then have them trace " to copy. trla.ngle,””
prepared -triangle from . using . dot to. dot .
dot to dot. ‘fsystem. BT
EVALUATION: ' !




4. USngﬁthe Learnlng Accompllshment Proflle ;

Durdng the pre-serv1ce tralnlng of August 20-2h the Head Start staff ;"

~had been 1ntroduced to. the Learnlng Accompllshment Proflle and had re-‘~"”

ceived prellmlnary tralnlng in its: use in the educatlonal program.; How-ﬁjsfﬂfj

‘ever, thls tralnxng had proven to be too cursory3 and 1n November the hvf‘jh,

| staff began a more 1ntens1ve tralnlng program on the LAP

It was dec1ded that all of the teachers should rece1ve thls tralnlng SRR

in the use of the LAP s1nce the prescraptlve programs developed in- the

resource room were generated through LAP assessments. It was the respon-“;*n‘t

s1b111ty of each classroom teacher to carry out the prescrdptlve programs"nf'f

for the chlldren in her classroom who had recelved resource serv1ces. A
E During the month of November all of the teachers rece1ved ten hours h
of intens1ve tralnlng in the use of the, LAP. In, addltlon,weaohwteacher
rece1ved several hours of consultatlon 1n her classroom.
The corée of the training dealt with the. purpose of and the value
“of the» LAP both as an~assessment tool‘and a planning guide. The teachers .
were able to contrast the developmental assessment‘of the‘LAP.with I. Q.
tests which tend to label and stigmatize. _‘ | |
The teachers were assisted in looklng at the LAP as a gulde to settlng o
app_-,rdate ob3ect1ves, to 1dent1fy1ng the varlous response capab111t1es o
of each chlld,‘to 1dent1fy1ng appropriate materdals‘and methods for class-«“
room instruction, and to evaluating the lessons‘plannedhand executed by
the teacher. | | | | | R |
| ‘In addition, a'great deal of time was‘spent in ‘helping the teachers :
utilize the LAP as an. eff1c1ent recordlng system by whlch accurate records
"could be kept on. the chlldren in- the1r classes.

Thls tralnlng broke the LAP down into 'its four sectlons and dealt with




each one separately, allow1ng the teachers to become famlllar w1th each

of the sectlons and skllled in- the. use of them. The sectlons 1ncorporated

in the tralning weres »
. 1. The Developmental Profile - th1s sectlon, the recordlng system of {f

‘the LAP, was 1ntroduced by means of role-playlng exerclses 1n whlch the :'
teachers recorded behavlors and skllls .of other teachers on a pract1ce

sheet. At the end of the role-playlrg exerclses, the teachers completed ,M,;
a developmental profile as a product of the group dlscuss1on.Ai ’ B

2. The Sklll Areas-‘The skllls areas were 1ntroduced and each‘item’

was reviewed and explalned. The teachers and the Outreach staff members:""“
Prepared materlals whlch would ald in assess1ng the skllls 1tem1zed in

this sectlon. The partlclpants then d1v1ded themselves 1nto sxx groups,

one for each of the sklll areas covered in the LAP and deslgned classroomi

"~ activities which would be useful in assess1ng the skllls of chlldren. pm.r

3. The Task Sectlon- The 1nstructlon in thls sectlon-conslsted ‘of

the showing of v1deo-tapes 1n whlch actors modeled the use and scormng of
the task sectlon. The partlclpants v1ewed the v1deo-tapes and then dls-,

cussed them: at length. B

L. The Curraculum Section - In presentlng thls sectlon the traxners

emphasized the value of using correlated act1v1t1es when plannlng the
dally and weekly lesson Plans. The partlclpants took part 1n developlng
' correlated lessor plans and materlals w1th whlch these lessons cculd be i‘ e
tamght. R R o |

As an evaluatlon of thls 1ntens1ve tralnlng in the‘LAP, each teacher
and teacher-alde was‘requlred to complete LAP evaluatlons, 1nclud1ng |
'developmental‘proflles, on two of the chlldren in thelr classrooms. These .

completed LAPs were then rev1ewed by members of the Outreach Staff and re= }ﬁf

turned to the partlclpants w1th a wrltten crlthue.




e. Microteaching

M:.croteach:mg is a techn:l.que by which teachers are allowed to observe
themselves in the classroom and to evaluate the:Lr own performa.nce. Using th:Ls -

technique, the teacher is asked to conduct a short lesson with a small group -

- of children. This lesson is then video-taped and played-back to the teacher

later. At this session the teacher and a consultant analyze the teacher s
behavior and constructively evaluate it. |
Microteaching was introduced into the training program"in December'a.nd

was implemented on a volunteer basis. These teachers who were ‘willing to look

, at their own performance objectively, prepared a lesson and taught it while

being video-taped by an Outreach staff member. On the follow:mg day,
this teacher and an Outreach staff member reviewed the tape and critiqued
the lesson. (See APPENDIX: "MJ.croteach:Lng Evaluatlon Form.'")

The Sm:.thi‘:l.eld exper:n.ence with m:l.croteachn.ng revealed a ser:Lous
weakness in the mstructlonal program that was common to all of the
teachers who participated in this evaluation. The absence of instructional

objectives in the lessons prohibited the teachers from effectively

. evaluating the outcomes of these lessons. The teachers discovered that

the failure to define objectives .nevitably leads to an inab:'lity to
assess the effectiveness of the learning experience.

Once microteaching was completed, the Outreach gtaff members met
individually with the part1c1pat1ng teachers and assisted them in

the preparation of lessons based on instructional objectives.
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3. Small-Group Tralnlng

As the tra:Ln:Lng sequence progressed there was an- observable decrease
in the enthusiasm of the part:.c:.pants. Through consultat:.ons and observatlons ,
in the classrooms the trainers d:.scovered that many of the teachers were. -
still unable to carry out some of the ﬁmdamenta.l pr:.nc:.ples that had been
presented in the training sessions. The teachers often expressed frubtratlon
at not be:l.ng able to implement these. pr1nc1p1es, which: they accepted in theory
but i‘or uhich they were unable to see practical appl:.cat:.ons. | |

The Outreach staff entered :1.nto 1engthy d1scuss1ons W:Lth the Johnston
County educational coordinator in order to find an approach that would
rekindle waning enthus:.asm and would make prac bical appllcatlon of" educatlonal
principles poss:.ble. Out of these dJ.scuss1ons emerged an awareness that |
the training approach cou. he modified to increase the actlve parft:.c;patlon ‘
of the teachers. Altho. . the training had Strongly emphasized the fact |
that teaching is most effectively done in s:nall-group settings, the ;“

Outreach training had been essentially a 1arge-;-group activity. Therefore,
the training strategies were revised to try to meet‘ the 1nd1v1dual need.s |
of the participants. ]

It was dec1ded that the new approach wou.ld be based on a reassessment
of the skills of the teachers. From th:.s reassessment 1nd1v1dua11zed "
training programs could be introduced to :1.ncrease the competence of the
teachers in 'these Ski'L'L' 'areas.‘_ In order to :md:r_nduallzed the tra:n.n:.ng ‘
the teachers were divided into groups of eight or less. T

In January th1s small-group tra:.m.ng strategy was adopted, W:Lth each | S
group working :1.ntens1ve1y in one area for a per:Lod of f:.ve to e:.ght 'weeks.

The content of the tra:Ln:Lng ‘sessions was determ:Lned by conslder:Lng |

both the e:c:.st:.ng sk:J_'Ls and the expressed 1nterests of the teachers.
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. The trainers had attempted to develop teacher expertlse J.n 1gnorlng J.nappropr:l.at"

tran.n:l.ng z.n th:Ls area. Program evaluat:Lon revealed :_ncons:l.stency

‘ react:l.on to behav:Lor problems, and consequently to an J.ncrease J.n undes:Lrablei

The teachers were g1ven the follomng from whlch to. choose.,v ; .
‘l. The development oi‘ a sllde-show on a behav:.or-management
program. This progra.m Wou.ld be m:.tlated :_n the resource b

| room a.nd followed up :_n the regular classroome . e

2. The: rev-.Ls:Lon ‘of the Learnlng Accompllshment Prof:Lle for the :ﬁ['-‘j

: purpose of assessn.ng all of the chJ.ldren_-vlanea,d Start

classroom in. one booklet.

3. The development of curr:l.culum u.n.:.ts i‘or Head Start classrooms

'ﬂlese u.n:Lts could then be dupl:Lcated a.nd dlstrlbuted to other

Head Start teachers. :

L. The writing of Sk:l_ll Development Cards 'whlch Would prov:Lde i

_spec:Lf:Lc act1v1t1es for correct:l.ng sk:J_l def1c1enc1es - '
' 1dent:1_f1ed in LAP assessments. ﬂ B

Se. Behanor Management Program

‘]Ih:l.s re-evaluatlon of the effectlveness of the tra:Ln:Lng program

revealed that the behav10r management tra:_n:_ng had been ser:Lously de.'f.':Lc:Lent. ,

behav:.or a.nd in re:|.ni‘crc1ng appropr:Late behav10r. However, the teachers foun

that such a program was d:l_fflcult to :melement due to :_nadequate

in handl:_ng behav1or problems. Often the behav:Lor Whlch one teacher felt

‘should be 1gnored, the ass1stant teacher felt should be dealt W:Lth d:.rectly.

Such dlsagreement between the teachers contr1buted to :_ncons:l.stent teacher .-“i.».:-

results.‘




In January a completely new approach was :.nltlated. Th:.s new.approach

consisted of selecting a simple but 'spe'cific _b’ehavior program.f;‘or 'o_ ;

chJ_'Ld and developlng this program from beglnnlng to end. , Ea'ch' ‘step:
- of the program was to be documented and photographed..1 Th:.s would make -

poss1ble the. development of a sllde-tape presentat:.on whlch could be used

for future tra:LnJ.ng sess1ons. SRR R A
The s1ngle most useful aspect oi‘ th1s new approach was that the
trainers were able to repeat the tra1n1ng :Ln behav:Lor management 1n a
deta:Lled and orgam.zed manner. ' | ‘ ' | | |
The teachers selected a child who had been rei‘erred to the resourcewro_
because of her :_napproprlate behavior :_n the regular classroon. . Once the
child had been selected the traJ.n:Lng in the establlshment oi‘ a behav:Lor ‘_ ‘

management program proceeded in a step-by—step fashlon.

Step 1: 'Obsewable Behav:l.or R , A
The teachers and two members oi‘ the Outreach staff dn.scussed :
the observable behav:Lor of th1s chJ_'Ld A form (See APPENDIX)‘,

- Was completed by the teachers. On tha.s form the teachers

llsted these behav:Lors that they would llke to see :.ncreased
as well as these which they would l:Lke to see decreased. _-
The teachers were then able to def:_ne the ch:le's actlons :_n

behav1oral terms. Co

.Step 2: Select:mg Spec:Lf:Lc Behav:.or to Cha.nge

Oi‘ the behav:.ors that the teachers wouJ_d l:Lke to have see
o :anreased,the behav:Lor w1th the h:Lghest prlor:Lty for'change

Wwas selected as the ta.rget behav:Lor. ST



B ‘ Step;z Counting Behaviors - o ‘ :
“ | For one week data was collected. Du.r:l.ng th:Ls tJ.me che teachers
were instructed to react to the beha.vior of the child as they y
" had previously done. BRI o k, T :
Day 1. An Outreach sta.ff member and two teachers » |
collected data. Observer rellab:lllty wa.s 100%. o LY
Da;)r 2: Two teachers collected data with 100% o
rela.ablllty. | | |
Day 3:_ One teacher and one WIN mother collected
data with 100% rel:.ab:.l;ty. |
Day 4: One WIN mother collecteddata.
Day 5: One WIN mother collected data. Thie WIN
‘mother continued to collect data throughout the
program,

Step 4: Charting Behavior

A s:mele graph was prepared to :_'l.lustrate the i‘requency of

occurance of the behav:Lor to be decreased. Th:.s process
was continued throughout the program. |

Step 5: Tmplementing Program

After the Outreach stai‘f and the teachers planned the proredure to 'b
be followed in this behav:Lor management programs, one of the :
teachers e:q:la:med the program {0 the child. During the .f:_rst
fifteen minute period of the day the child was cxpected to
| perform the target behanor for two f:.ve-:nlnute intervals
A timer was set for five m:.nutes and at the sound of the bell
the child received a token rezni‘orcer. This token was pa:_red

with a verbal reini‘orcement. if the child rece:.ved 2 tokens

,Bhe received a reward By the end oi‘ the .f:lrst week the cr:.terien ”
"was raised to three tokens. In order to .fade out the program,
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the tokens were gradually decreased and verbal pra:.se
cont:l.nued. Eventually the reward was phased out and only
verbal re:.ni‘orcement was glven to the child, -
Results |
As soon as the child was able to remain in her seat for t}gegentirety ‘
of the first lesson of the day, there was notieéable' improvement in her
behavior throughout the day. ~ The child demonstrated that verbal
re:ini‘orcement was of value to her and inappropriate behavior vﬁas sigrﬁiicanth
decreased. | |
The successful implementation of this behevior ma.nagement i;rogram h
had a profound effect on the teachers who were not involved in the progra:m
itself.  'They were impressed by the resu'l.ts and were a.n:nous to defvelop
programs for many of the children in their classes. The Outreach ‘etai'i‘

consulted with these teachers and provided them with needed information for

replication, and a number of successful behavior management programa were

consequently implemented.




b The Smithfield LAP. Revision

" The Smithi‘:l.eld teachers instantly recogn:l.Zed the Learn:.ng Accg@l:.shmmt

Proi‘:zle as a useful assessment tool axd were anx:Lous to use 1t :_n their
daily programs. However, after hav:mg completed LAP evaluations of two
of the children in their rooms, 1t was the geheml concensus of thne
oegchers that the regular use of the LAP was ent:.rely too tJ.me—conswang |
for the Head Start teacher. In sp1t° of this fact, the teachers expressed
a desire to have such an assessment tool at the:_r dn.sposal. It was therei‘ore
decided that one of the small groups would spend six to eight weeks in |
developlng a revision of the LAP that would be of pract:.cal use in the
Head Start setting. The format of the LAP was consequently revised to a.llow =
the evaluatlon of twenty children on a single page. (See APPENDIX)
Although on.'l;r six teachers actu.a;.lil,xr worked on the LAP rens:Lon. it was.
felt that all of the teachers in the center should have an opportm:.ty to |
| make suggestions. Therefore, the following procedure was followed:
1. Each teacher in the group was given two pages of LAP 1tems to
review. She was also asked to ‘record the opinions of two other
teachers, and based on an agreement among the three teachers, to
include or exclude the separate items in her sectlon.
2. The LAP revision training-group met and reviewed each item on the LAP.
The opinions which the participants had gathered were cons:.dered and
a final dec1s1on concerning inclusion was made by the g up-ag-a-whole,

Items to be included were selected based on the following cr;Lter:La:
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ae | Only items above the. twenty—four month Zl.evve'l
b. Ttems wh:Lch the teachers wanted to teach.- |
- c. TItems which can be assessed at school.

After the LAP was revised and shortened, the teachers :.nvestigated
Ways in which the LAP could be used in the classroom with ma}mmm ‘
efficiency. One of the ways in Wh:n.ch the teachers were able to fac:L'tha'be
the use of the LAP was by providing worksheets which could be used
in the assessment procedure. These worksheets carried illustrations of
objects to be named, an incomplete man to wWhich the children could add
body-parts, and o> forth. (See APFENDIX) |

The members of this group also dec1ded to produce Sk:..'L'L Development ‘

Cards. These cards were designed.to outline a procedure for developing
the skills of a child which had been identified by the LAP'assessmmt as
being deficient. There was an atiempt to ’break 'bhe skill dom in'bo.pre-
requisite sk:i_llsand to provide a proceduxe for the development vof these
lower-level skills. (See APPENDIX) -
' After the LAP rev:n.s:.on was completed, the teachers partlc:.pated
in the production of a sl:Lde-tape show wh:lch was to :Lllustra.e the use of the :
‘ Sm:.thi‘leld AP Rens:.on in regular Head Sta.rt classrooms. } The teachers in?”
this group <erved as group leaders, ass1gm.ng a s:.ngle page of the Rev:uaed
LAP to each of the teachers in the center. These teachers arranged their
rooms and prepared lessons which assessed various LAP 1tems An Outreach
' staff member went to each room and photographed the children as they were
engaged in these act:.v:n.t:.es. From th:Ls was derived a sln.de-tape show

:_'Ilustratmg the use of the LAP in Head Start classrooms.
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| Every teacher in the Smthi‘:.eld Center adnpted the Sm:.thi‘:.eld Rev:Lsea ,
~ LAP for use ia her clausroom. The results oi‘ th:n.s traln:tng were ev:.dent,'
‘not only in the eff:.c:.ent ‘use oi‘ the LAP in: each classroom, but :Ln the

pride with wh:.ch the tnachers shared the:.r Work m.th others. “ ‘




C. Preparing Correlated Activities

The third group of teachers dec:.ded to prepare a booklet of correlated
activities to accompany the curriculum section of the LA.P 'these act1v:.t1es ‘
would then serve to gu:.de the teachers in preparing unit lesson-plans
appropriate to Head Start children.

Worklng together every Wednesday for six weeks, the teachers
‘ wrote act:.V'rt:.es for the following units: pets, family members, w:nter
tra.nsportatlon, frmits, comrmm:.ty helpers, sounds,farm ann.mals, groom:.rg
‘and bu:.ldlngs. (See APPENDIX for sample unit) Each unit provided lesson
plans for any entire week, each day being organized as follows: ‘

UNIT OUTLINE

A. Large Group Lesson
B. Small Group Lesson
1. fine motor
2. concepts (Math or science, etc.)
C. Art Activity
D. Music Activity or Finger Play
E. Game
F. Story
G. Field Trip

Materials -
Resource Books -

The training process used consisted of assigning a curricullnn
area for each week, 1nd1v1dually preparing the lesson 1n that curr:.culum
area, and meetlng together to d:.scuss the lesson plans and offerlng construct:.ve '
criticism to each other. ,

Essent:.ally, the value of this training activity lay in the pract1ce
the teachers rece:.ved in preparlng lessons 1n all skill" areas revolv:mg
around a single concept. The group process served to encourage teachers
to interact s share their ideas, and reﬁspond ,constructively to the ideas
, of othe*'s. | | |

The teachers Wwere del:Lghted to have publ:.shed a booklet of correlated
act1v1t1es and proud to be able to share th:Ls booklet w1th others at the

workshop that concluded the academ:.c,year.




d. WIN Mothers
In November a tra:_n:_ng proposa.v. was submltted by the Chapel hJ_'Ll Tra::.n:mg- "

Outreach Pro,]ect to the Johnston Cou.nty Comnnm::.ty Act:l.on, Inc. Thls proposal

~stated that the Outreach Proaect would tra:_n two WIN. (Work Incent:.ve Now)

mothers to serve as teacher-aides for developmenta.lly handn.capped ch:leren."
(See APPENDIX for Proposal) | | |
Two teachers beg.a.n work:n.ng in January under the gu:.del:_nes of this

progran, The tra::.n“.mg described in this proposal was carrled.out by the.
Outreach staff during four three-hour monﬁilg' ‘ses‘s:i:o:ns. The coﬁtent -
of the tra.ining course closely followed the matéri‘al“cdvered in thé.‘
training sessiohs in which the Johnston County Head Start teachers had
participated. In a.ddition to ‘the regular cOurse, these WIN Mothers 3
rece:.ved special traln:_ng in the making of home visits. »

| One of these mothers was assigned to work with a ‘child who had a

serious speech handicap. She accompanied the child to Chapel Hill ‘to the-. -

speech clinic for therapy. She was also t_rain:ined by the speech therapist

to carry out the prescriptive program for this child and became adept

at simple techniques of speech correction.
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L. Evaluation of Training

These small-group tralnlng sess:.ons were extremely effect:.ve, not. onILsr
in produc:.ng results w:Lthln the classrooms but 1n changn.ng the att1tudes of
the teachers toward inservice tra:.ning. Prior to the adopt:.on of this new |
training approach, teachers were dissatisfied with the weekly sessions,

- expressing an unwillingness to attend them and a high degree of anxiety |
during the sessions themselves. ‘ |

- The neo'f training process provided a great deal of opportunity for

individual paz'ticipation.r It soon became apparent that the teachers were
not only enjoying the activities in which they were engaged, but were
excited about the production of materials for use in their ‘program, . The
result of this was that the length of tra:.n:.ng sessions doubled and teachers' |
were disagppointed if events canceZL'Led the weekly sessions. Th:.s h:Lgh |
level of motivation on the part of the teachers was contag:.ous and the
trainers were themselves more hn.ghly mot:.vated. ‘ _

The products that emerged from this tra.:.n:mg program were:

l. A sl:.de-tape show, "Debra - Us:.ng Behav::.or Management
Techniques in the Head Start Sett:i.ng L

2. The Sm:.thf:.e d Re\rlsed LAP (See .APPENDIX)

3. Sk:Ll'L Dwement Cards (See APPENDIX)

L. Rev::.sed LA.P Worksheets (See APPEN'DIX)
5. Slide-tape show =- ".'Using'the 1AP iniHead Start " : o

6. Coorelated Activities -- ten un:.ts to use in the -
‘ Hea.d Start classroom. _ :

A‘Ll of these matenals were d:Lscussed by anu d:.str:muted to part:.c:.pants

~of the workshop wh:Lch was conducted by ‘the Sm:.thf:.eld teachers. o=
How does one determ:.ne if tra:.n::.ng actua.'L'Ly has an effect on the
performance of the teachers who recelved such tra:.n:.ng? va:.ousl.y one‘ f“'.": : R

Would 1ook for a change in behav::.or and a demonstrat:.on of the slcills that




o perform the i‘o]_low:.ng tasks satlsi‘actonly.

,were supposedly developed in the tra:Ln:Lng 'sess:.ons‘ _}f[heei‘fect:.veness oi‘
" the tran.n:.ng program Was evaluated on the bas:.s oi‘ these observable sk:_'Lls. 3

| By the end oi‘ the tra:Ln:Lng program most of the teachers were able to

S 1;- Orga.nlze thelr own classrooms to i‘ac:Ll:.tate the J.mplementatlon R
of a program of organ:.zed mstruct:.on. | Lo ' | o |
. 2. Increase the a.mount of time spent J.n sma.ll éroup »actlv1tles.~‘~v :
3. Raise the peri‘ormance level of ‘their ch:.ldren on the PPVT o
‘the Cooperat:.ve Preschool Inventory and the LAP. A e
L. Develop curr:l.culmn un:.ts thqt i‘ocused on a. s:Lngle concept, and

-~ teach that wmit, with tasks ‘of graduated d:.fflculty, i‘or one. i‘u]_l week. 2

5, Rev1se the LAP, i‘or use in Head Start classrooms.

N 6. Develop Sk:lll Development Cards to accompany the LAP and use, these
| cards after assess:.ng the sk:.l‘l.s of ch:.ldren. B » _ .‘ 3 |
‘7 Establish behav—.Lor ma.nagement programs i‘or mdn.v:l.duals w1th1n
‘ ;the.Lr classrooms. ' |
8. Carry ou.t the prescr:.pt:.ve programs i‘or ch:leren i‘rom the Resource N
‘:Room, J.nd:1.v1dua11z:_ng the1r mstruct:.on for each Chlld. “
9. Prepare behav:n.oral obJect:.ves based on the LAP assessment.
10. Adm:.n:.ster and score the L'AP | 1 ’ _ ‘
11. Carry out successi‘uJ_ly a two-day workshop in which they demonstrated o

the assessment a.nd teachlng techm.ques that they learned :Ln the tran.n:.ng ‘

program.




C. THE smmmin WORKSHOP

1. Rationale for the Workshop ‘

. In add:.t:.on to belng able to use the:n.r nerw-founa skll_'l.s :Ln the everyday
operat:.on of the:I_r classrooms, 1t was felt that the teachers ought to be o
able to prepare and carry out a two-day workshop. At th:Ls Workshop the
teachers Wou_'Ld demonstrate the assessment and teachlng technlques that .

| they had leamed through the tramlng program. In th:Ls Way, it was bel:.eved, ,
the teachers Wou.ld be able to- demonstrate that they had actua]_'Ly mastered |
these concepus that they could verba.l:.ze to others.

On May 16th and 17th, 197L the teachers presented a Workshop on - “
the adm:m_strat:.on of spec:.a.l services to Head Start ch:.ldren. They
extended an :nv:z.tat:.on to many d:u.fferent agenc1es in Norbh Carol:.na.. - e

¥ These agencies represented those Who ‘were d:.rectly concerned Wl'bh provn.d::.ng‘ -

spec:.al serv:x.ces to hand::.capped chlldren, or those Who were 1n a pos:.t:.on
' to refer handn.capped ch:.ldren to the Head Start Program for these sernces.'_z;"
(An agenda for this Workshop is attached in t.he APPEN'DIX ssisa l:.st i

of Workahop part1c1pants.) o

‘ The foZL'Lom.ng summary of the Workshop expla:.ns the content that Was
-_—covered, the rat:Lonale for J.nclud.lng th:Ls content :Ln the Workshop, the
strateg:.es used to present the content, and the group 1eader(s) Who made

the presentat:.ons. ‘
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Teachers (2)

| Resouree teachers (2)“

Home services pro-

Tided to selected
Tesource. room

children, .

It stress the J.mportance

of- parental involvement

 |in neeting the needs of
speclal ch:ldren. REEEE S

Vrdeo-tapes of home trajners
 [vorking in homes of Smlth-
fleld chlldren. .

N Soc1a1 Worker

mm Mothers ( )

Language stirnulatiom

 progran for selected

language-delayed
children, -

 |extablishing a remedlal
|language programin”
Head Start |

| To demonstrate the pro-

cedure o be followed in

ch:ldren. S "

Sllde-tape show of | |
(Swithfield teacher and o

ff- Smlthfleld Ianguage

teacher e

)

Behavior mariagement

progran in Head Start

" To demonstrate technrques

[with behavior problems
 |in Head Start classroons,
o ‘ : C ‘slono ‘

{for dealing appropmately

‘Movie‘ "Bulldmg Sociai Shﬂis

 {behavior progran for a Suith-|

Sllde-tape ghow on a gpecific

field Chrld Iecture-dlscus-

Teacher (1)
Outreach staff member

",

Presentation of
curriculum wnits

Mo provide an example of -

preparing lesson plang re-

- |volving around 2 smgle
| theme. |

[mits written by Smithfield

Distmbutlom of Um'rlculum

teachers, d1scuss1on. R

Teacher (1)

~ ¢lassroon to facili~
 tate snall-group
- teachdng, - -

Organization of the

I demonstrate the pOSltJ.Ve
(effect of g well-organlzed
u classroom on individual-

1zmg mstruction.

Slide-show, lecture- -
discussion; slides show
|8 SmithPield classroon .

=

5 “ Teacher (1)




2. Description of Media Presentations Developed
-for the Smithfield Workshop e

INDIVIDUALIZATION IN HEAD START (Slides) 15 minutes

Focuses on four components of individualized Head Start program which is
designed for normal and handicapped children. Includes. entry assessment,
assessment of environment, teaching strategies and involvement of parents,

CLASSROOM ORGANIZATION (Slides) 15 minutes

Describes and explains room organization using "Centers of Interest".
Deals individually with the components and functions of nine types of in-
terest centers (i.e. math/science, art, reading, outdoor). Provides sugges~
tions for organizing a classroom into centers of interest. '

DEBRA (Slides) 15 minutes

Tllustrates the specific steps in setting up a behavior management pro-
gram. The program is developed and carried out by professionals and para-
professionals in a Head Start setting.

CHESTER (Slides) 10 minutes

Describes a program of providing services to handicapped Head Start
children without removing them from the Head Start setting. It is pre-
sented as a case study and illustrates the program from entry into Resource
Room to return full-time to regular classroom with prescriptive program,

LANGUAGE STIMULATION (Slides) 15 minutes

A look at a model intervention program which was designed to remediate
language and speech disorders in Head Start children. Presentation demon-
strates the use of a commercially produced language development kit in a
regular Head Start setting. Introduces some prerequisite skills to the dev-
elopment of oral and written communication skills. : :

HOME PROGRAM (Video-tape) 30 minutes

- I1lustrates techniques used by Home Trainers in working with the
families of developmentally handicapped children.
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JOHNSTON coum HEAD“START PROGRAM -

 Pevticipants

‘ _Date“

No /Par‘blclpants

| Head Start
| Teachers and
‘Aldes

Jomston Cowntyf
hug, 20-24 |

Sept. 6

Septs 13 -

Sept. 26

Oct. 3

et 0

Ot 17

o .

o

2l
o

2

| Workshop -

Wofkshop |

| :‘Workmg mth the handlcappe d sy Ok
% Test AdminlS’Grcl’t"lon

] Pos:Ltlve relnforement

Workshop

| ‘Wozkshop"j |

| Workéhop :

o ‘Behanor modlflcation o

. “Task analysls ‘
Currieulun

Error-free . B
leaming

| Pamily mvolvement |
‘\Introductlon to materlals

. Admmstra‘olon of the Peabotb'
o Plcture Vocab. Test

Admmstrat:.on of the : L
- Cooperative Preschool
| ‘Inventory

Kl ‘.Admmlsoratlon of the

Frostig Test. of Visual : |

1 ‘Perception

Makmg refe"rals to \
| ‘resoures room based o

o test resalts

| onxfkvshop. .

r.i\;Classroom orgamza‘aion_ RS S

R Leazmng Genters

| s |

f;,{Schedulmg of daﬂy |

AR actlvitles ek

Tweoﬂmmng 'co’n'tént' o e




g 1

I Oct. Qh 5
| ot s

N

o ‘:fNov. 28 -

’nec.s E

o, 1

Da’ue No /Bartlclpants
S ?)4

';D%.H',

e

orkshop

| -.}.'-Workmp |

o | Workshop‘i T

“Sitiold Teel |
-Start Teachers ‘

(mh)

Every Wednesday
{ron January thmugh
M&y Lo

| j'Sma]l group

%ﬁtMgofmw,Tg j<5
o .slﬂllﬂnavelopmn




- Participants

Date No /Perticipents

Type of Trainm

) Reeource Teacher
| and adde

Every Wednesdey
from August |

‘e Every Thursday
| from Decenber T ol
‘thmughFebruaIy R
o | ~ Congultetion

Observation |

| ] o _conmeationj. -

o Observation

Gontent No /Hours

fResource lesaons~7'-\i ’JTL‘ e ,}e
Tesouee lessns |2 o.figyx |
Resoinee Lessons | bnsfleyx |-

,Resourceeessons;«;f Tnfigr |

| VO Mothers

Every Wednesday
from Jenuary

through Hay \ .

© Classrotn - |
= Handleapped

H‘O:ﬂ.@’-TlM

- Tegcher

Tangnage .

| Trery Wediesday |
| from Harch through |
T

EMnmd
tre.lnmg

Workmg mth

1w0rIung‘wi’ﬁh” | 0
Fam:hes |

Asseesmg languege Conr/oeyx b

gkillg

*? g logae | |
| 1essone baged |

on behavioral G e
‘ ob]ectlvee __ AT

[t
- [teschers

.Mey 7-8 ad
|t 1h-15

: Preparatlon for
St Smlthfield
“f[f%ﬂMm




Participmts -

Date

= [l of Participants

Type of Training -

| ead Start Ioeel
| Coordinator -

iy 160

Sept-Dec. |

| Gmaligin

: Gontent : No./Hrs. e

| Goondmation of -
effors [

w1

[Tt St Ty
| Coordinator |

Auglay

Consultation"

Tormat ||
 |Fmilegof the | - L
Hendicapped -~ | -1

R




' ————————. Ry i L

HOUHS ¥ Tmmms PROVH)ED BY
THE onwca PRoJEGT
e
JOHNSTON comm i) smm PROGRAM |
19737h

'Pra.mng Partlclpants N /Participa'nt's' 7”:'No./Hi~s".".Tr”ajning” g o of Toeiting

JohnswnCountyHead U d e
- Start Teachers andﬁ.ldes R 1560

 ithPEe Head St .

s L 4w

- Resouree Teacher and hide 2

Wwtes 2

: LanguageTeacher - ST

- IocalHeadStartCoordma N

Ay R A 04 vt i i FEEE T -—‘-"\Iy

' HeadStartFamllyCoor e
| dmawr R L S

s S B a0 o




Child's Name:

| ,‘BEHAVIORALCHECKI.IST .
FOR SMITHFTELD HEAD START. RESOURCE cmss RTINS %

- Toby .Klein
- Don Bailey '~
- Jane ‘Findlay

_ Chapel Hill Trammg—Out:-each RERRIRES:

I ‘Project

. Date:

Length of . T:lme Observ'ed. _ _
. ‘DIRECTIONS.  Check YES or NO Colum. The space below each item is :f.‘or comemts."

1ES | Mo

2.

Su

Shows frustrat:.on/..—.nger by h:.tt:.ng, bltmg, ld.cld.ng, hurb:mg

: ‘others or by cry—.l.ng excess:.ve]\v._

Plays a.lb‘ne.’

States likes a“nd‘ dislikes - tells '_o’i_‘;hve,rs whathe wants. |

Plays cooperatively‘with others.

Can speak clearly so others mdexfstaﬁd.‘

Can follow smmle d:Lrect:Lons "Go to the bathroom" "Go |

: llne up at the ‘door."

69




Behavioral Checklist
Page # 2 ‘

7 Can make transition from one activity to another without
problems (running around class, refusing to put up *toyz).

8. Can sit in group activity for 15 mimutes.

9. Uses materials in class appropriately.

10. Is discipline a problem - Won't do what teacher tells child.

Describe Unusual behaviors noted:

-3
o




'REFERRAL TOOUTREACH CLASSROOM -

Dates _

Teacher's Name:

-

Schonl:

‘ szadé :

Chiid's Name:

Child's Birthdate:

Parent or Gua.rd::.a.n

Age:

Home Address:

‘Telephones

TEACHER'S DESCRIPTION OF PROBLEM:

L |

P

e



: Referral ;To Outreach Classroom

‘Page 2
. - BEN.VIOR CHECKLIST
R _NO__SOME ,‘!,'AVERAGE WELL VERY WEIL
ﬁ; Able to sjt in desk _ Ll S
2. Abls to participate ih grbun o | -
lessons . ‘ ‘
;é:mbAble to llgten to dlrectlﬁns ‘
L. Able to complete gssigﬁed work
5. Able to initiate cortact with
peers and adults ‘
6. Ablé to do;grade—level work

7. Able to attend for more than
ten minutes :

8. Able to lnteract approprlately

w1th pgers
9. fble to adJust to "open classroom" ' o
situation (1f this is appllcable) e

PPN PR e a0

Special Problems: (Please comment if necessary) o _
Physical = . - B o B
Eating Habits

- Toileting Habits

Other

ERIC

Aruitoxt provided by Eic:



| .pRIoRITY OF SERVICES
‘ Rate in order of pr:.orlty to you. ,3 = }‘rour‘hi‘ghes{;v pﬁérith 5 ='::§Ou'r"’iowe‘st}j]
' priority. - , S L VT U B

Approprlate classroom behavn.or
wAttendJ.ng skills (look:mg and l:.stenlng hab:.ts)
| ‘Independence in work habits
' ‘Appropriate peer mteractlon

Improved skills in i‘:l.ne and gross motor, la.nguage, cognlt:.ve, soc:.al
and sel.f-help development. ' S

Check any oi‘ the ro]_lom_ng which would be an area oi‘ dJ.'Ei‘:.culty i‘or the =
child: v ‘ ‘ , L

1. Rote counting |

2. Rationai counting

3; - Shapes - name andud‘rain'.rbg-
« bye Colore- - 'matehing'fand‘-name?"‘?

5. Numera.ls - ndm:.ng and wrltn.ng
6. Letters - na.m:l.ng :c:d ertlng

7. ‘ Ca.n mte ‘name .

8. Intelligibility of speech

(ﬁﬁa :3.ndn.cate by crr'cl:z.ng the 1tem, ; much is a stren'rbh i‘or the

Please add more spcifics where you cani




- CLASSROOM ORGJLNIZATION

. Se ut:u)g up the classroom is & ntal part of planning for the young child's
grov*h and deveiopment. 'hc classrcom is a place where the child will spend =
mavy hours of his dzy; therefore it is important for teachers to make it as

‘meaningful as pnssible. The room itself should be large, well-lighted and
—entilated, colorful and comfortable and have easy access to toilets and -
osut-of-doors. The out-vf-doors should be considered an extension of the
 classroom that offers numerous opportunities for ‘teaching and evaluating.. . ..

Young children as well as handicapped childreri need a great variety of
multi-sensory stimuli. - They can best use this stimmlation by movi.g = -
around in their environment - feeling, tasting, smelling, listenirig and
handling. A classroom with well-defined centers of interest is conducive
to this type of learning situation. '"Moving around in the environment"
does not mean that children are aimlessly wandering around in the room.
These children need some structure and direction that may be obtained
from several sources: ‘

Setting up of centers of interest.

Use of individual or small group lessons.
Use of independent activities.

Use of units of interests.

Scheduling daily activities.

N o -

Room arrangement is an imporiant factor in the success of any program for
young children. Let us’s@e how setting up Centers of Interest can be valuable
in the classroom. The two handouts of room arrangement are purely suggestions
of two ways your rooms may be set up. You may have ten other ideas of how to
do it that may be much better than these. The other handout explains some
learning experiences the centers can provide for the children, some basic
materials that are needed for an effective cznter, and some things to
remember when organizing your classroom. Please feel free to question
anything that concerns you or that you don't understand. ' /’"

I. The Block Center

increases attention span

increases child's ability to concentra.te

develops gross and fine motor skills . ‘

helps develop social skills (cooperative play, oral. commx.m.ca.tlon)
practice in mathematical concepts (spa5ce,, shape, size) :

2 =TI -

Materials Keeded:

.8et of unit blocks, some hollow blocks and flat boards
.small vehicles (trucks, cars, etc.)

.rubber of wooden people and animals

.8 variety of hats

.other props as the interest or occasion requires them

74



II. The Art Center

(a) It stimilates the child to express his feellngs about h;mself ‘his
community, his world.

(b) It gives opportunltles to leaxn that people thlnk and feel dlfferently
"about the same things

(c) It helps develop gross and f:ne motor skills whlch’are pre-requ181te

.. to writing. ‘

(dz It strengthens the chlld's ability to lmagine and observe.. ‘

“ze: It helps to build nositive self-concepts. through success. experlences..hwmmﬂr

(£) It gives oppor*un;tles to concentrate, plan and organlze.

(g) 1t encourages ‘children to appreciate beauty

Materials Needed:

. paints, easels, brushes of different sizes, glue, naste, finger palnt
clay, etc. ‘ :

. scissors, rulers, scotch tape, felt pens, etc.

. scraps such as yarn, ribbon, buttons, glitter, straws, cloth, sawdust,
beads, woci scraps, wrapping paper, wall paper, etc.

. gadget printing materlals such as sponges, hair rollers, potato mashers,
thread spocls, etc. ‘

.. Plenty of newspaper, magazxnes, constructlon paper, cardboard, tlssue
paper, newsprint, aluminum foil.

. styrofoam pieces of all sizes and shapes and other textured materlals
'such as sandpaper, rubber, cotton, etc.

. sew1ng equipment (burlap, needles, yarn, buttons, embroldery hoops, etc.)

| III. The Housekeeplng Center

: 2a; offers opportunlty for role-play and creative dramatics.
b) offers opportunity for development of and use of reading, writing and
number skills. ,
(c) helps tke child develop accep»able social skills (sharing, taking turns,

ete.)
(d) encourages development of oral language.

Materials Needed:

child-size furniture (stove, sink, refrlgerator, table, cha.u's, ‘dolls

(some that can talk) and dollbeds, large mirror.

. housekeeping equipment (pots, pans, silverware, egg beater, dlshes, etc.)

. food models (plastic fruit or vegetables, cmpty soup or other food ‘cans,
cereal boxes, milk and egg cartons. . ,

. dress-up clothes for girls and boys.

. cleaning equipment (broom, mop, dustpan, ironing board, etc.).

IV. The Math/Science Center
~ (a) Children will increase their vocabulary of mathematlcal and sc1ent1f1c

words and clarify concepts.
(b) Children will use their countlng, sortlng and classlfy1ng gkills.
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‘(c) Chlldren will get to know and understand size, shape and textife of
‘ objects. ‘
(d) Children will explore, manipulate and. experlment with measurement,
‘ temperature, time. and weight.
(e) Children will learn about matter and energy, 1=v1ng thlngs and thelr
activities, our earth and man and his environment.
(f) Experiences will provide opportunities for the child to use all the
senses (touch, taste, smell, hearing, sight).

Materials lieeded:

. magnifying glass, color paddles, thermometer, magnets, prism, scales.

. terrarium, aquarium, seeds, bulbs, nuts, leaves, rocks, shells, *-tteries,
etc.

. empty bottles, paper cups, cloth of many textures.

. growing plants and animals. ‘

. materials for counting, sorting, welghlng and measuring (beads, small
blocks, beans. wood shapes, pegs and peg boards, empty egg carton, rulers,
measuring cups, sand and watex.

, form boards for shapes and number games.

. play money and cash registers.

. large dimensipnal numbers and letters of varied textures (sandpaper, card-
board, beans, grits, cloth)

V. -The Reading/Writing Center

‘ a) gives opportunity for children to acquire pre-reading skills.
bg encourages appreciation of books (1f taught how to handle and use them).
c) gives opportunity for ch_ldren to talk, to look at books and to play :
quiet games.
(d) increases verbal skills through storyhtelllng, use of flannel board
figures and puppets.
(e) gives practlce in writing skills.

Materials Needed.-

. plenty of picture books, easy to read books and famlllar storybooks.
. large picture-card stories. , _

. puppets and puppet stage.

. home-made movie stories.

. writing materials (penc11s. crayons, paper of different types and sizes. )

VI. The Llstenlng/nu51c Center

(a) makes children aware that listening is important for information and
enjoyment.

bg teaches children-how-to.listen-effectively. .- -

c¢) child is stimulated to crea+e in rhythms and movement.

d; increases oral skills. =

e) increases auditory skills.



,Materlals Needed-i

'_record pla,yer and records (var:.ety)
‘ear-phones. ’
‘musical instruments (home-made and” commech.al)
filmstrips and progector (occas:.onally).,_ R
music box. -
pJ.ctures of. mstruments and mus:.oal games. : : L
cassette recorder and tapes oi‘ chJ.ldren An your class. A

VII The Clrcle/Gane' Center S

(a) A un.et place for talk:.ng and shar:.ng as a total group.‘_L e
b) A place for small group lessons during work tJ.me.‘%--‘. e
c) A place for maklng plans together. '
A place ‘for using: mam.p‘ulat:.ve games for promot:.ng
" -eye-hand coordination:
: -left-to-r:.ght ora.entat:.on
-gequencing ' : : B R
, -recogut:.on of shape, sJ.ze, color, etc. A

(e) To J.ntroduce um.t concepts to total group, FRCE.
Materlals Needed'i" | | | ;

Qu_'Let comfortable area w:.th bulletJ.n board or cusplay area.

-« Carpet if possible. - S

. Table toys (puzzles," lotto games, leggos, 'put-together toys) o

. Shelves for display of table toys. s e W
. Table nearby. .

VIII. The Outdoor Center

(a) Offers opportunity for gross-motor development through runm.ng,":, S
climping, crawling, skipping, jumping, . ‘playing.with balls, etc

(b) Develops writing skills through sand play, paJ.nt:Lng, draw:.ng, o

* coloring, etc. ‘
(c) Develops weighing and measurmg sl:J.lls through water and sand

prlay, woodworking, etc.
(d) offers opportunity for children to watch plants and am.mals grow

and reproduce. ‘ :
(e) Promotes development of social skills.

Materials Needed' ‘

. Area for woodworklng ‘
-tools, work bench, nails, wood, etc.‘
« Area for pets and plants .
~cages or house -
~dug up area for plant:t.ng




. Area for wheel toys
- wagons, trlcycles, stop 81gns, dress-up hats, wheelbarrow, old tires,
ete. A ,
. Area for large equlpment
- -swings, jungle gym, slide board, see-saw, walking board, etc.
. Area for sand, water and painting
-water and sand containers (can be home-made), 0ld enamel tub, plastic
.dishpans or child's inflatable swimming pool.
-easels, paints, brushes, paper.
~table for fingerpaint or other art media being used at- that tlme.

Many and varied materlals;are needed in each center. Teachers should
1) make sure that there are plenty of materials of many textures;
2) change the materials periodically and also change the room arrangement;
3) remember that you do not have to have all centers set up at once. You
may want to start out with a few and add others, take down a center to
set up a different one or stop one that is not worklng :
éhg limit number of children who can use center at a glven times
5) remember that messy centers should be placed neaxr water supply or out-
side;
(6) try to place the block center in an area wlth wall space for safe
storage of large blocks;
(7) remember that the readlng/wrltlng center should be placed in a well-
. lighted area;
(8) know that large and very popular centers should be placed together
(can get too crowded),
(9§ remember that noisy centers should not be placed next to qulet centers;
(10 get familiar with trl-wall cardboard and the many ways it can be used in
your classroom;
(11) remember that many materlals you need at school are within your reach at
home, the grocery store, in dumpsters, waste baskets, outdoors and
many other places, and they are free with a little effort on your part
(12) remember too that there are some parents and volunteers who would love to
be asked to make somethlng for your class (beanbags, doll clothes, sand
boxes, ‘ games, etc.?) ,

' Learning centers aid tremendously'in‘providing opportunities for learning
many skills., However, time and time again studies have sl that systematic
programming of necessary 1earn1ng sequences, involving dlrebu *enching, is

- essential,

BIBLIOGRAPHY:

Hammond, Dales, Shipper and Witherspoon. Good Schools for Young Children. The
McMillan Co., N. Y., 1963.
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Sargent, Betsye, The Integrated Day. National Association of Independent Schools,
1970. : ,
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Sché.ttner, Regina, Early Childhood Curriculum for Mul tiply Handicapped Children. |
The John Day Co., N. Y., 1971. S L .

'Space 'for.Le&'gg. DHEW Publication No. (0CD) 72-51. U, S. Department of
Health, Education and Welfare, Bureau of Head Start and Child Service
Programs, 1972. ‘ . o

Wettlaufer, Deeth, Devry and Smart, Children's World. Holt's Early Childhood
. Program, Holt, Rinehart and Winston, Inc., N. Y., 1968. e e s

Prepared by: Annie Pegram
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SGHEDULiNG

Important components of a schedule.

(1)

(2)

(3)

PROVISION SHOULD BE MADE FOR AS MUCH INDIVIDUAL INSTRUCTION OR
TUTORING AS POSSIBLE, » ‘ .

This can best be done by planning smali‘group lessons (6-10 chlldren)
When teaching children in small. groups.your.chances.of. galnlng,thelr
attention and keeping their 1nterest are far greater because -

a. you can keep eye contact.
b. Yyou can have each child answer questaons several times,
€. You have time to listen to individusl children's answers

without others becoming restless.
d. you can involve all children actively in lessons.

PROVISION SHOULD BE MADE FOR AS MUCH FOLLOW-UP TEACHING AND PRACTICE UNDER
SUPERVISION AS NECESSARY.

This can best be done in small groups also becauee

.a.. you can pralse individual children for correct responses.

b. you can correct mistakes at the instant they occur, (Teacher can use

correct word or sentences, show again correct behavior by demon-
strating and then having child do it or 'say it' again.) :

c. you can check if individual child needs to be taught an 'earller' skill
first before attemptlng new task. (e.g.: can draw a c;rcle‘before_w‘n;
writing a.) ’

LANGUAGE (OR LABELING OF CONCEPTS) IS THE MOST IMPORTANT AREA OF DEVELOPMENT'

FOR PRE-SCHOOL CHILDREN AND FOR LATER SCHOOL SUCCESS.

It is true that we develop or &grow up by passing through specific stages.
If basic concepts and ideas are not learned at the critical. age or stage
when most people learn them, then progress is slowed dramatlcally there-
after. Here in this area we found 75% of the children were one to two
years behind in language development. These children need systematic
lessons often. ,




Each adult in hlS classroom must be a tea»c‘her'-‘-‘ with appropriate ob-
jectives, strategies, and materials which insure ‘success.

budgeted programs for the handicapped prohibit the'optiﬁmm number of

personnel which enable one-to-one teacher-pupil ratios. . Therefore it is
essential that assistant teachers and/

teaching responsibilities which encourage small group experiences. - - -

The schedule below has been used effectively to : fci‘eaﬁe sub-groups;

share planning responsibilities; and foster individualization.

The typical low-

Volunteer

"~~~ Teacher-Mary - Agsigtant Teacher-Jane
Curriculum Unit Lesson Mugic : - Gross Motor
Group A Group B Group C .-
Group C .Group A .. Group B
Group B Group C L "Group A
Snack Fine Motor ... ...... L ——
Group A Group B Group.C
Group C Group A - Group B
Group B Group C Group A
Storytelling Self-Help - Outside '
Group B Group C * Group A - -
Group A Group B ~ Group C
Group C Group A Group 3B
: LUNCH

Plan for Two Teachers:

Teacher - Mary

Agsigtant Teacher - Jane'

Curriculum Unit Lesson

Gross Motor o

Group A . Greup B -
Group B Group A
Fine Motor Music
Group A Group B
Group B Group A
Self-Help Skills Snack
Group A Group B
Group B ‘ Groéoup A
Language Development Outside =
Group A Group B
. Group B Group A
~ Storytelling Art
.. Group A Group B
Group B Group A

81
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(1) Plan each day in detail.

~{2) Decide who will teach what.

(3) Plan a suitable follow-up act:.v:.tz (for chJ.ld to pra.ct:.ce wha.t ha.s been
}taught- for teacher evaluation and reteachmg or repet:.t:.on.)

() Make sure you have at least iwo language small group sessions.

—

(To CUT DOWN WORKLOAD - REPEAT SMALL GROUP LESSON TO O'IEHER GROUP OR cmows )

(5) Try to ensure that act:.v:l.tles planned gJ.ve chlld:ren the ‘chance to do
much of the work. ‘

(6) Have you alternated listening with doing type lessons?'
(7) Use snack time/wash time for self help skill develei;ment.
(8) Have you taught any new songs this week? | |

Have you taught any new games this week?

RESOURCES: Each other
] LAP |
DISTAR - LANGUAGE: DiSTAR ARTTHMETIC
PEABODY LANGUAGE DEVELOPMENT KIT.

PRE-WITING) WRITING BOOK - (Gross Motor; Fine Motor a.nd Pre-Read:mg
Skills.

A e

Prepared by: Margaret O'Connor
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ERROR FREE LEARNING

[ Tearning Learning o "Error-Free
with + ‘with ‘ = Learning"
Success _ Pogitive Approach o o

"BError-Free Learning" is a unique method for lea.rn:.ng and teaching.
It is appropriate for all children, but most appropriate for chlldren vho
are behind in acquiring a.ppropna.te a.ge-.aevnl skills.

Acquisition of skills for teaching in the "Exrvor-Free Learm.ng'
method requires planning and pra.ctlce and evalua.tlon. However, anyone
- can lea:cn how!

Bagic Principles

1. Isolate the congept.
2. Concrete ——-; Abstract
3. Positive Reinforcement
L. Repetition
- 5. Short learning sessions
6. Get attention before present task
*7. Teacher's responsibility to I >ve child succeed.

Four Specific Techniques: MODELING

PROMPTING
CUEING
POSITIVE REINFORCEMENT
A/U’nit-Fruits
l o MOdel-

Tea.cher demonstratec what she wants ch::.ld to do..

Task ——-> Given 5 plastic fruits and vegetables, to {ind the red fruJ.t.

‘\
Example of Modeling: This is the red froit (a.pple) ‘
Teacher is a model and demwnstrates exactly what she wants the
. child to do.
2. Prompt--
Giving physical help to child so tha.t he does not make a m.sta.ke
in learning.

Pagk -9 Given 5 plastic fruits and vegetables, to find ths red frwit.

Example oi‘ Prompting: Child reaches for beet, but teacher takes ha.nd
and puts it on apple. .
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3. Cue~
Hint or clue %o #nlp child get answer right

These are cues: Size Proximity
‘ Shape Color
Number Pointing with Finger
T il Non-Interesting Object
Task—> |Given ! “uo*ic fruits and vegetables, to find the red fruit.

Examples of Cueing:
Number - Teacher may d.ec“ea,se namber of fruits and vegetezhles

shown to child.,

Number & Color - Tea.cher may have only one red ob,]ect (, a.pple!

mong all ob;ects shown to child.- .
Position - Tea.cher may put apnle in front of all other ob,]ects.

She so tes apple from the group of other fruits
and vegetables. o o
. Positive Reinforcement-

The reward which is given after a child does a task or an action.
The result of positive reinforcement is that the task or action will

more likely to happen again.

Two types of reinforc;ement that all teachers can use:

Verbal Non-Verbal
"Wow-Great Work!" Smile
"That's the Way." Hug
- "Good Workisag." Handshake
"Jugt Right!" ' Clapping
T like the. way you did that." Nodding of Eead:
"What a Smart Girl!" Pat on back, shoulder, hand
"You're really getting Big Now." Wink

"I like the way you're sitting."
(naming the apprcpriate behavior)
700d Writing.".
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. _;cﬁomcﬂlm EVALUATION mnm

(Grovp: LESSON)

nreache

T \/\/\_____Mlcroteachlng Sesslon #
pate \/"\\/\___ Evaluator o ‘

W oying items gre mtended as a gu:.de to obsarva.t:.on end R
@' th:;:icl‘o ach 998810119 They ‘should gerve: to i‘ocus your at- . -
give’ a}?eel Ong of ﬂ‘33°1' importance. Since the items are not inclu- . . 7
foﬂn whlea p”ce fl‘ee to ad Gomnts, re?.ctlons, o:r-: o:bser?gtlons on the

T 48+

ﬂ-‘%’ﬁm Ty

could Yoy de‘bermlne the l€7€°n objectlves'?

WaB the obi eo‘b” (S) Propl‘late'>
TN IIQ
was The o-ojeo"l (a) achieved?
. %o :
8
;DJ-d teg, Ay, J.‘a-tQll rein- ‘
24 t1y
fo;ce Qe e 1,1,,16. fox r;‘QCt reBponBe"

/\Fea /\\110
])J-d tea he feBPOTld to ah;ldl‘en!

incOTre soon%s':-

eg no
//y D ns ba]_ ‘h
/_\by g ver Sapproval

/\hy J,gl lne I‘GBPO
jd %
zzinfi%her ° frziagi ggoiewara social
f’\
/\b}* caj,lj‘;-lg. tt&ntlggegf -8royp. to

e
th aafdlng e
_——by ae-;al reinfopcement

fl\o V)

Did hQ ‘b aher
goreeteng™

g /-_no
pid #ha te

USe. Qonoverba‘l‘ Tein~

8

USE OF mmmncmm (commmn)

us ; ‘
aQ?’er ‘n: verbal T€lnforcement?
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‘Did the teacher enthuslaetlca.lly d,e-f_f_‘

liver the’ reward"»‘
yes. ‘Nno

SHAPING AND MAINTAINHWG ATHINDING
BEEAVIORS :

"\:Ld the teacher ma.:.nta.:.n the in-

terest and attention of group
throughout ‘the lesson'? :

yes
by requiring and relni‘orc:mg
attend:x.ng behaviors :
o by ignoring inappropriate
attention-getting. behaviors
when possible
by varying order in wh:l.ch
chil ren wwre called upon v
by presentmg materia.ls T
qulckly , o

s



,——

~-STRUCTURING THE LESSON - coMMENTS
—. Jets : . .
S — - ' . K
Did’ teacher set appropriate objectives
for each child? :
yes ‘no

Did teacher adequately commumnicate her
 behavioral objectives to each child?
yes no o
by modeling desired behavior
by verbalizing directions clearly
and sixply | : » ,
by eliminating excess verbiage g

Did t~~cher require ~¢sponse which .

each child wss able to perform correctly?
yes no o

by providing cues when necessary

by eliminating the opportunity

%o make an incorrsct response

. by isolating and sequencing

" tasks so that difficulty of leseing

. corresponded to child's ability
MATERTALS Pt

Were materials appropriate to ‘the task?
__yes " ‘no o

Did teacher handle materials effectively?
__Yyes no o .
by eliminating distracting materialg
by maintaining control of the materi g
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~ OBSERVABLE BEHAVIORS

Behaviors to increase

1

O M © =N O WV &~ w
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COGNITIVE (contimued) de / [ ‘
5 Hnjoys s:mple stories read from picture X- 35
| book
| 6. Recognizes h:imself in photograph 30-35
T+ Bepeats 2 digits 30-%|
0, Listens to musmal mstruments including
record olgrer 30-3
9. Participates in storytelling Gnth words b
_and phrases) 0351
10, Labels mud and clay products 1303
11, Names 6 of 6 comon objects: flag, chalr, -
car, box, key, fork 30-3
| 19, Can poiny to teeth and chin on roquest | 34
13.~Knows SEX. R 3%
b, Jetcles 2 priney colors %-1
1, Ca.n point to tongue, neck, am, knee, thumb L3-8 |
16, Tells action in plctures | o 36Qh8 | I
L1 ‘Can sane 10 pictures of 18 comon cbjects  {36-8] | 1
| 18, Can comt 9 bloks 3618 A
L9 Pubg topsther Tpecepuale - 36-18 IR :
8 | 20, Shows appreciétion of past and present 0 | __: ) l ' :

i e T
2, Comprehends 3 preposrolms (on top o, R
under, msme) - T ot Ll

) 0 S ' SMIIHF]ELD-LAP Rensmn

(Sam,p1° Page) o




» 'S:anvrbie page-Smlthi‘leldLAPRevn.s:.on- Worksheet EREE T

LANGUAGE

11. Uses plurals
Say, "Ihis is a boy." These are

S
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Sample Card from
SKILL DEVELOPMENT CARDS

GROSS MOTOR

6. Squat in-piéy (36-48 months)
2. Squat on feet with hands on floor to baianée.
b. Squat holding on to table.
c. Squat holding on to person's hand.

d. Squat holding on to a rope stretched between two 1mmovab1e
objects. .

Fach step should be programmed to include:
(1) 2 hands holding on to floor, tab]e, hand, rope.
(2) 1 hand holding on to floor, takle, hand, rope.
e. Games:
(1) walk like a duck

(2) walk like a chicken
(3) 3jump like a frog

-
L4
o




MONDAY

A.

tion

" (Sample Lesson Plan from"
~ Correlated Activities).

UNIT
LRANSPORTATION

Group Concept Lesson : £ s

Concrete 1.

Have a model of each of the" follow:.ng . car, truck, bus, tra.:.n,j‘,__,f_‘

airplane, helicopter, a.mbula.nce, tractoz' -motorcycle. Ask -
the entire class to name each object as you hold 1t up. . Then

~ask individual children to name objects.

Picture 2.

Fonction 3.

Associa~ 1.

Have pictures of cary truck, tus, train, airplane, hellcopter,
motorcycle, tractor, and ambulance. Ask the children -to take:

turns matching the obgects to the cht"res' Then have child:r:eri:

name the pictures. - ‘ ‘
Teacher says, "I'm going for a riés. ~wing in a car."
Ask each.child to repeat the sase - ~nd to think of
a different way he might travel.

Teacher asks the children to find the plc.t.u'e that goes with
each of the followlng

" a. Mother is guing to the store in our .

. b. The farmer is plowing his field with his .

Art
1. Have the

c. The pilot is taking many people for a long trip in the — .

d. The man is driving scmething that has only 2 wheels. It's
a

e. This . t:ravelu on & track and has many cars. Ii's a .

f. This travels up in the aid and has s large spinning
propeller on top. It's a

g. If you are hu:r:t, you will be taken to the hospital in a

h, If you are moving to a new house your furniture will be
moved in a
i. You come to school in a school _ .

children draw a picture of their favorite way to travel.

Ask the children to tell the other children wiat they have drawn.

Mnsic

1. To the tune of "Here We Go Round the Mulberry Zush",

"This is

the way we drive our car,

drive our car, drive our car.
" This is the way we drive our car,
happily down the road.

Have the

children each make up a verse to the song.

Language - gmall group
1. Give each child a toy vehicle and ask them to name it. Also have them

tell who

might be driving the vehicle and where they could he going.
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TRANSPORTATION Page 2

MONDAY (Cont.)

2. Play the game about taking a trip. Say "I'm going in a truck to
Grandmother's house. I'm taking a book." Next person says, "I'm
going in a truck to Grandmothex's house. I'm taking a book and =
coat." Each person repeats what the previous person says and adds
one more item. ‘ -

Games

1. See D. Language # 2. ,
2. TUse bicycles on the playground, pretend the bicycles are tractors,

a motorcycle, etc. and have a relay race. Do the same with wagons.

Storytelling

1. Have various vehicles made of felt. Have the children choése a vehicle
to put on the flamnel board. Ask the children to tell about the vehicle
they choose and about a trip they might take.

Fine Mqtor

1. Make a large newsprint 'map' with a straisht road about 18" long
and 3" wide. Put a picture of a house (or green spot) at one end
and a picture of a school (or a red spot) at the other. Have the
children drive the toy car from the house to the school without
going off the road. Always start at the left side of the paper with
a horizontal roed. Teach the commands "Go" and "Stop" and "Top"
and "Bottom". ‘ :

Use another large 'map' and have “the car go on a curved road to the
school. This lesson introduces the curved line. As child's skill
increases, decreases the width of the paths. g

2. Mske a worksheet for the number 1. Put a cross on the pictures of
one thing. ‘
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JOHNSTON COUNTY COMMUNITY ACTION,P.O. DRAWER 1435, Smithfield, North Carolina 27577
November 1, 1973

TRAINING PROGRAM - TEACHING ASSISTANT FOR DEVELOPMENTALLY HANDICAPPED CHITDREN

This employee will assist with the educational program for the developmentally
handicapped preschool child currently being carried out within the Jbhnston
County Head Start program by the Chapel Hill Outreach Project. This is a new
position and will enable more children to be accommodated in the present program.

The objective «f the Chapel Hill demonstration project is to provide a model for
the creation oi' an overall learning experience in which maxumum success potential
for individual children is realized through the teacher's planning ¢f appropriate
sequential tasks. Within this context, the assistant will receive from Chapel
Hill Outreach workers and Head Start Staff specific training on the JOb in
workshops and in seminars, in the following areas: Days

1. Evaluation of the child's existing skills through the use of observation and
diagnostic testing, including the Peabody, Frostig, Caldwell and LAP program; 30

2. Developrent of a prescriptive educational program with specific curriculum

objectives for meeting a child's individual needs; 30
3. Selection and de lopment of‘appropriate teaching aids and materials to meet

the prescribed educational and behavioral objectives; 31
k. Development of evaluation skills to assess the child's progress; and , 3

5. The training and involvement of parents in the childfs educational program
through reports, counselling and home visits. 35

In addition, this assistant will receive training from Head Start staff and
training officers in:

1. Early childhood  development 2l
2. Head Start goals and objectives concerning social, intellectual, physical and
emotional development; 2L
-3« Day care licensing requirements; 11
L. Health and nutritional requirements of preschool children; 11
5. Family counselling; 1
6. Iocal social services available to Head Start children and families; o1
7. Record keeping: and v 8
8. TUse of appropriate audio-visual equipment. 7

The trainee must show evidence of ability to rclate well to preschool children
and sensitivity to their individual needs. She shoul? also show evidence of
enough security and judgment to handle crisis situations and be able to work with
ali races without discrimination. A high school diploma is not required; the
traines will be encouraged and helped to obtain a GED certificate and to take
advantage of adult education e¢nurses at Johnston Technical Institute.

The trainee will need a driver's license. If she does not have sne, driver
education training will be profided.
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Chapel Hill Training -~ Outreach Project
and :
Johnston County, N. C. Commumity Action, Inc.

WORKSHOP
on
SPECIAL SERVICES TO HEAD START CHILDREN

Smithfield Head Start Center
May 16 - 17, 197h

“

R EEEEEE N EEEE R R IR I A N 3 I O T
AGENDA ' )

Thursday, May 16 8:30-9:00 Régistration and coffee

9:00-9:10 Welcome Paul Keller, Director. .
Johnston County Community Actlon, Inc.

9:10-9:30 Collaboration between Outreach Project,
Chapel Hill and Johnston County Head
Start Program )
Barbara Semrau, Outreach Project

9: 30—10 30 Overview of Progranm
Slide presentation - "Resource Services
in Head Start" ‘
Magertha Sanders, Head Start
Shirley Morgan, Head Start

10:30-10:45 Coffee Break

10:45-11:15 Video-Tape presentatlon on the Hoine  Program
Home frogram Staff

11:15-12:00 Introduce Lesrning Accomplishment Profile
12:00-1:30 Iunch

© 1:30-2:00 Slide presentation - IAP
Shirley Morgan, Head Start:

2:00-3:00 Smithfield LAP - Revised for Head Start
' Classroom ‘ ’
Sally Towlen, Head Start ~
Louise Bell, Head Start
Olean Simpson, Head Start
Janie Purvis, Head Start




Friday, lay 17 9:00-9:30 Group Dlscussz.on
IIagertha Sa.nders, Hea.d Sta.rt

9: 30-10 30 Tea.chmg in Hea.d Sta.rt Based on LAP IS P
Long Range Objectives = Magerbha Sanders S
Behavioral (Objectives '
David Wilson,: Outrea.ch Pro,]ect
Lessons Pla.ns o
Error-Free Learning ” R "
Role Play - Tea.chlng i‘rom Obgect:.ves
Shirley Morga.n, Hea.d Sta.rt e

10 30-10 L5 Coffee Brea.k

10:45-11:45 Spec:.a.l Materials for Spec:.a.l Chlldren
Magertha Sanders, Head Start T
°’h1r1ey Morgan, Hea.d Sta.rt

11: h5-12 00 Slide presentatlon-- na Languan-e St:.mulat:.on'}l;
Program for Young Children". P
Ma.ry‘Malcolm, Head Start

12:00-1:30 ILunch
1:30-2:00 Movie - "'Btiilding Social Skills"

2:00-2:15 Slide Presentation - Spec:.f‘ic Behaﬁdr En
: Program as used with Head Start Chlldren-,"
~Barbara Semrau - Outreach Project - i

2‘:15-3300 Curriculum Units
Room Organization
- Juanita Bea.sley, Head Start

Program Coordinatorss

Shirley Morgan, Head Start
Magertha Sanders, Head Start
Barbara Semrau, Outreach Project
David Wilson - Outreach Project
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PARTICIPANTS AT SMITHFTELD WORKSHOP
May 16-17, 197k

Agencies Represented

Memorial United Head Start Center Johnston County Menta.l Health benter
High Point, North Carolina ‘ Smithfield, North Carol:ma, ‘ ‘
Wake-Raleigh Head Start Center Chlld, Inc. Day Care Center .
Raleigh, North Carolina Smithfield, North Carolina

Day Care Center for the Retarded ~ Greene Lamp, Inc.

Fayetteville, North Carolina Snow Hill, North:Carolina

Franklin, Vance and Warren Head Start Program
Henderson, North Carolina

‘Cumberland Head Start Center
Fayetteville,. North Carolina

Farmville Center for the Retarded
- Farmville, North Carolina

St. Paul Head Start Center
Greensboro, North Carolina

Edgecomb Nash Mental Health Center
Rocky Mount, North Carolina

Guilford County Head Start
Greens'b‘.oro, North Carolina

J ohnston County Day Care Center for Retarded Children
Sm:.thfleld, North Carolina

‘Tots Incorporated
Snow Hill, North Carolina

M:Lgra.nt and Seasonal Farmworkers Assoclatlon
Raleigh, North Carol:.na.

CCAP Inc.
Fayetteville, North Carolina

Family Services, Inc. .
Winston-Salem, North Carolina

Johnston County Health Department
‘Sm:.thfleld, North Carolina
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SECTION IIT

RESOURCE SERVICES

93




ITT. RESOURCE SERVICES

The design of the interventicn program emphasized the mainstreaming af
Yyoung handicapped children in the regular Head Start setting. To implement
this intervention program, a resourse classroom was establiéhed in .ae
Smithfield Centgr of "the Johnston County Head Start Program. This room was
not an isolated component, but an integral part of the Head Start center.

By the establishment of the resource room in the: center, the regular
classroom teachers were able to observe the operation of the room, meet with
the resource teachers, and recéive guidance in working with handicapped
children. The children, too, benefited from the\lociation of the resource
rdom in the center itself. They were able to move easily from the regular
classroom to the resource room, and back again.,

The goal of the Johnston County Resource Progmam was to provide a
model for enhancing the development of young handicapped children in a
Head Start setting.

A. PROGRAM OBJ'ECTIVFS

An abstract of the proposalrstates the following objectives for 1;he
resource services: |
- to assess specific developmental skills of children referred
to the intervention program
- to establish a resource center for the development, implementation,
and demonstration of prescriptive developmental programs for

handicapped children

- to develop a ;rogrém of intake services and individual pre-
scriptime educational programs

- to extend individual prescriptive programs to the regular
Head Start classroom“ o

- to involve parents‘of handicapped children in the prescriptivé‘

developmentél'programs]



- to increase the rate of development of hand1capped chlldren ifv{gf
in cognitive, fine motor, and language skills - D

~ to have optlmum maintenance of handlcapped chlldren in the o
regular Head Start classroom N

' B. STAFF

1. Selection

The resource classroom Was staffed by a teacher- and an assistanct teacher L
selected by the Johnston County Head Start‘director from'his regular staff.
Both had dlsplayed competence in the classroom and were con81dered to be
well-qualified, both by experiencevand training, for a581gnement to the ‘
resource classroom. The teacher had aeven‘yearsrof‘experlence in ‘
Head Start, and was considered to be eapecially skilled in the maintenance'o;f
a well-organized classroom. The assistant teacher had fourryears of experience
w1th preschool chlldren, and three years of coliege education. This
professional training made her a likely candidate for the Job of assistant
teacher in the resource room. These two teachers were known to be compatible and'
~ possessed SklllS whlch complemented each other.

" 2. Training

The resource room teachers participated in all of the'pre;service and in-
service training sessions described earlier in this monograph.

During the first month of school, the resource room:teachers received Special'
training from the Outreach staff. No children were admitted to the resource |
program during the month of September. This allowed the teachen;wgomspend eight
hours a day in training and preparatlon for the Job ahead. ~ This month of
training was spent in prov1d1ng the teachers Wlththe SklllS needed to meet the

needs of developmentally handicapped chlldren and in helplng them to prepare '

and use materlals especlally sulted to this type of child.
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The resource room teachers spent at least two days each week with
a member of the Outreach staff, receiving training‘in many of the same
. components included in the preservice training. Thesé compbnenﬁs were
dealt with in greater depth and the teachers were expecﬁed to study and '
practice until they were able to demonétrate mastery of the skills required‘
for the task ahead. | - |
The end of September the teachers had developed executive competence

in all of the following areas:

identifying children in need of skill development

the use of the Learning Accomplishment Profile

pemreee " "

- the use of positive reinforcement
- the writing of instructional ohjectives
-‘the use of error-free learning téchniqﬁes
- effective story-telling |
- the preparation of finé motdf activi;ies‘fofvthe developﬁentaily
handicapped | ‘ | . | ‘
-‘the use of ﬁhe Peabody Languagé DeVelépment kit
- the use of SRA Learning to Think
- the use of TRY materials _
This month was aléo spent in the planning of the daiLy schedule, the
preparation of materials, the arrangement of the room for the use‘df»small-
group lessons, and the bﬁilding of equipment, such as room dividersrand book
shelves. |
3. Boles
Although one teacher was designated as "teacher" and the other as
'hssistant»teacher",rthere was no distinction made intheir teaching
roles. The responsibilities qf the classroom were equally divided and decisions
were made together. 10 1 :
Both teachers assumed the responsibility of éefving as consultants toithe )

regular teacher in the center, and both served-és liasons between the Outreach  [‘792




Project and the Johnston County Head Start progranm.

In the classroom, the teachers accepted equal respons1b111ty for the
edccat:.onal program. They alternated teaching the large-group 1essons and
the small-group lessons were divided between them. One teacher

consistently taught the cognitive small-group 1essons, while the other

taught the fine motor activities. The planning, 1esson preparatlon, constructlon“

of materials, and eva.luat:.on and recording tasks were shared equally. ‘

In January the WIN mothers were introduced into the program. Two of
these women worked in alternating shifts in the resource room. Although they |
were trained in methodology and assessment techn:Lques, the:Lr major respons1b111ty
consisted in carring out the plans that had been prepared by the or1g1nal |
two teachers.

€. LEARNING ENVIRONMENT

l. Room Organization

The room was very large, bright » and well-equipped as a éreschool classrooﬁ. ;
' There was a child-sized bathroom iocated in the classroom, as well as a low
work-sink. Tri-wall carcdboard was used as dividers in order to provide quiet
work areas and to eliminate the possibility of 'distractions,

Fven though there Were divisions within the classroom, the size of the
room itself gave a feeling of openness and spaciousness. |

4n ccservation_wﬁndow was installed in tlce classroom and an observation
booth was constructed in an adjoining room. (See APPENDIX for technical data

on the construction of this booth.)
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RESOURCE CLASSROOM
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2. Scheduling

- The resource room was structured so that the teachers worked W:'Lth a maximum
eight children at one time. These children were assigned to thereSource room

for an idefinite length of time, usuall.'y' varying from one month to f:.ve months »

depending on the needs of the individual and the rate of progreSS made durn.ng the

child's stay.

Once the child was released from the resource program, the resource teacher

worked with his regular teacher in pla.nnlng an :Lndlnduallzed prescr:Lpt:Lve

program for him.

The child who had been referred to for resource services spent one and

a half hours each day in the resource room. The reaminder of the day was

spent in the regular classroom

The daily schedule for the resource room was as follows:

DATLY SCHEDULE

8:30-8:50 Greeting and Large-Group Concept Lesson

| This lesson emphasized expressive.language, allowing each child
to participate in a group diécussioﬁ. Tt was the function of the
large-group concept lesson to set the theme for the eﬁtire day.
The format of this lesson was kept constant throughout the yeé.r,
enabling the children to predict the direction the discussion would
take, and allowing them to cope with the situation successfully. B

. The materials and les‘sons(used in this large-group activity

followed the Curriculuym Section of the LAP.
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8:50-9:10  Small-Group Lesson (4 children or fewer in each group)

a) Cognitive group -- planned and taught by Teacher A.
b) Fine motor group -- planned and taught by Teacher B.
The children were grouped according to their long~range
objectives. Lessons were planned to meet these objectives.
Most of the small-group activities were based on the Task Section
of the LAP, |
Teacher-made materials, TRY materials, and SRA materials were
" used during this time.
9:10-9:30  Work Period

| At this time the children were able to choose their own activities,
although the teachers continued to work closely with guiding,
directing, and assisting them in the activities selected. Gross
mctor, social skills, and self-help ski;l.ls’ were generaliy assessed
and taught at this time.

9:30-9:45 Small-Group Lesson

a) Cognitive group -- plamned and taught by Teacher A
b) Fine motor group -- planned and taught by Teacher B
This sma.li—group lesson was similar to the first, except that
the children alternated groups, those who had the ‘cognitive
lesson earlier going to the fine motor group, and vice versa.
9:45-10:00 Language |
The Pegbody Language Development kit was used at this time and |
the teachers followed the lessons outlined in that kit.
This schedule was duplicated from 10:30-12:00 with the second group of
children. (The second group was not added uritil the program had been in

effect for a month and & half.)
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The afternoons were spent in lesson preparation, evaluation of .
student prdéress, construction of materials, development of long- and
short~range objectives for each child, and ronsultation with classroom
teachers.

E?om;October until March the Qutreach staff membefs met weekly
with the resource teachers for the purpose of reviewing the prepared lessons
and of offering:constructive criticisms of them. These lesson pléns ﬁere
written three weeks before they were to be impleménted, thereby giving tﬂé
Outreach staff‘tﬁne‘to read them and suggest possible changes. The LAP's
long-range objectives, and prescriptive programs prepared by the
teachers were also reviewed during this time and assistance was provided
in writing others.

The Outreach sﬁaff also consulted with the resource teachers in
the afternoons to discuss the morning lessons, which had been supervised

by means of the observation booth.
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D. CHILDREN SERVED

The initial 1den*1f1cat10n of children to be served was dlscussed fully

in Section II of this monograph
Once the children had been 1dent1f1ed the first group of resource chlldren -

was assembled. This group con51sted on one chlld from each of the flve
Smithifield Head Start Center classrooms. These chlldren were 1dent1f1ed |
by the regular classroom teachers as "first cholce" Selectlons, that is, those
children most in need of the services of the resource room.

It was the plan that as a child returned to the regular classroom his
,place would be immediately filled by another, keeping the resource room

population constant.

Referral Sources

1%
© Sociol
- Skills

Teaching Priorities for Children
Identified as Needing Resource
Room Services

OUTLYING
CENTERS

o,
21%
Appropriote
Behavior

SMITHFIELD CENTER




initially the teachers referred children who were deficient in skills.

As the resource room teachers became more experienced, however, the teachers

were allowed to refer children whose behavidzf in the regular classroom
was a problem to the teacher.

A small percentage of the children served in the resource room were
so far behind in one or more areas of development that they were .unéble to
attend the regular Head Start classes when t]hey first entered the resource
room. These children were served in the résource room and then gradually

mainstreamed into the regular classrooms.
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E. CLASSROOM ACTIVITIES AND RECORD-KEEPING.

l. General Procedures

The most distinguishing feature of the resource room procedures
was the extent to which lessons were ‘individualized. Although'moat Qf
the lessons were taught to groups of children, each was prepared‘wifh the
objectives for each child in mind. Groups were never so large that the teacher
was unable to tailor lessons for the individuals within them.

‘The c@i@m of the resource room was based on the ‘Unit Section of the

LAP, and each lesson within the curriculum was taken from the Task Section

(hierarchy of skill levels) of this booklet.

Since each activity was structured so that it was clearly appropriate for
each child, the concepts of error-free 1eérning and positive reinforcement were
easil& a}pplied. The children received positive reinforcement for parbicip'ating,
talking, 1isteniﬁg, working, playing cooperatively, and accomplishing difficult
tasks. | .

The general atmosphere of the resource room was always one of constant
activity and quiet orderlines.

2. OSpecific Procedures - A Case Study

The specific procedures of the resource room w.ve varied, and were
tailored to the individual needs of the children. In spite of this variance,
however, certain procedures can be considered to be typical. | Perhaps
these procedures ceuld best be illustrated by means of a case study.

. The following case study illustrates the eenplete resource room program for
Ronald Smith a child developmentally delayed in cognitive a.z_1d language skills.

When a child is considered for resource services a folder is started for the
purpose of record-keeping and constant evaluation. The contents of this folder
represent every aspect of the resource services i‘rom ‘initial consideration to a
final year-end evaluation. The following illustrates the contents for a
typical“child. ‘ ‘ e 4 -
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Date: October 10, 1973

Class: U4 year olds Teacher's Name: Mrs. Jones
- School: Smithfield Head Start Center
— '~ Child's Name: Ronald Smith =
Child's Birthdate: April »6, ﬁ1959
Parent or Guardian:  Ester
- Home Address: L02 Walnut Street
: _ Smithfield, Noxrth Carolina
Teisphone: None

PO 3




CONTENTS OF CHILD'S FOLDER

1. LAP - Learnlng Accompllshment Profile.

2. ObJectlves for chlld. |

‘3.v Representatlve work with dates;‘

L. Informal evaluation upon entry in program;

5. Test data - Caldwell, PPVT, DDST, Frostig.

6. Follow-up sheéts (done weekly). | |

T Behavzor programs - t01let tralnlng, etc.

8. Evaluatlons by others - doctor, psychologist, etc..

9. Parent conference 1nformailon - dates; what obaectlves were
discussed; other topics.

10. Home Visit Guide.

11. Parent assessment - what do parents feel child should have
priority for learning. . . fine motor skills, language, etc.

12. Developmental profile.

113




a. Referral Yo Outreach Classroom

This form was completed by the regular Head Start teacher and

forwarded to the resource room teachers for active consideration. =~

1‘ 1_4 ,
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REFERRAL T0 OUTREACH cmssnoon -

Teacher's Name: Mo Q/Q—nbﬂ/ L [001‘ }04 /473

School: /(/nuﬂ_wo( LQ d; 57L6(«’?/T W Grade c/ca/z &&&/ L

Child's Name: EowaM . Age: ﬁ’

Child's Birthdate: ﬁ;p«ul L 19617
Parent or Guardian: CE.O/H\!/I/

Home Address: Hoa LO&@MMLW

M ﬂlb&jﬂ( ' . Telephone: '-—"""

TEACHER'S DESCRIPTION OF ‘PR(-)?BI.EI\'I:
Erpadd ij el and oy /mm o
ﬂmwwa,'éi%( y fww o adw@& An ‘/'/a.

Frestig — »
_____7‘ |

MW Zzg 5%
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No  Some Average  Well Very Well

1. Able to sit in desk. v
2. Able to participate in group e
lessons.

3. Able to listen to directions. - o

Ly, Able to complete assigned work.

5. Able to initiate contact with s
peers and adults.

6. Able to do grade-level work. v

7. Able to attend for more than v
ten minutes.

8. Able to interact appropriately D

with peers.

9. Able to adjust to "open class-~
room" situation (if this is
applicable).

Special Problems: (Please comment if necessary)
___Physical

—Bating Habits

__ Toileting Habits

Other

118 =
- 93 ,




PRIQﬁITY OF SERVICES
Rate in order of priority to you. 1 ="your highest\jr‘iority;: 5 = your
lowest priority. : :
__2__Appropriate classroem behavior.
'/ Attendn.ng skllls (1ook1ng a.nd 1lsten1ng hablts)
__5__ Independence in work ha'blts. o

2 Approprlate peer 1nteractlon.

[ Improved skllls in fine and gross. motor, la.nguage, ‘cognltlve, soc1a1
and self-help development. _ v :

Checlk any of the- fo1IOW1ng which would be an area of dl;flculty fox the '
child: ,

v~ 1. Rote counting,

v 2. Rational counting.

__ Y 3. Shapes-name and drawing.
. Colors - maitching and name.
__“ 5. Numerals - naming and writing.
v/ 6. Letters - naming and writing.
v 7. Can write name.
8. Intelllg:.blllty of speech.

(Also, 1nd1cate by circling the item, which is a strength for -the Chlld )

Please add more specifics where you are!

. J/z;,z_ /\{“714[0( /Ln e ,Z,LC,T/ ftu"’r J--
C/) C'Z Lccc[f é MM éw C)_M ufa -

ﬁL_CL{/ZuZZZ}. | N | | -‘
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b. Observation in tke Regular Setting

As soon as the child had been referred to the resource roém, the
resource room teacher went to the regular classi‘oom and obsérvedv the

child's behavior. This observation form was filled out during that visit.

A



OBSERVATION IN REGULAR SETTING

Child's Name: \Qona\a | Age: H - Grade: 4 véar OIJA
Teacher's Name: M.rS Jc"r\é,d School: grﬂLﬂ'\":xe,ld/

Date of Referral: _ (or. 1C Date Seen:___ (Jot. 15

Times 1€ 30 to _11-CO Total Minutes 30 nlin.

Observer: ‘S‘h.’r \é‘._\—{

Behavior o Comments
. . ‘ st.ant\ Yoy &uy - boat
1. Sits in desk. %K weralf l(k SCLJ b W hiat
. 'YL)l ol¢
' . ' hand (( oy > LL
2. Participates in group lessons %ddh“ Gond Fhon e q
L b wehon acasedl S.JL;,JLmLL.
3. Listens to directions Sceums to (t(a%,. C‘Hu_o Ciitdun
L. Completes assigned work “n oa;t CGhacarus &
, T G bT
5. Initiates contact with peers ‘ 2 wdes 'Q of ? Lo
and adults but U cbffculle <
iy fo Tk
(((Ju; o aden fe j)ﬁ lubf“lcz
. ] 1 . ‘
5 Does grade level work » L QLC(JQ,"LC'C’N\ (R Y
. Attend r more than 10 :
7 minu.te: fo . “f l.ﬁ‘:( C’(‘?QLLL\-&'I’L
8. Interacts with peers ,._,(,.Cdl_."-'ym

Additional Corments:

R K: ‘)i'.-! ‘;:’;(‘LIE ' l"‘" oA 6L ettt
i

e siiane Lo onad G e CZ Lt b
¢

t ;1.75 h"’:j'(

T
Giands  Spoianienn.




c. Informal Evaluation Checklist

Before the child was actually enrolled in the resource room, this checklist
was completed by the resource room teacher. The information gleaned from ’
this fonﬁ aésisfed the teacﬁefé in :detemjn:ing some fundamental objectives
for the child. From these objectivés, beginning lessons were planned and

' the placement of the child within the group was arranged.

129
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INFORMAL EVALUATION CHECKLIST

~Prepared by Tbby Klein

Chapel Hill Training

Outreach Project , ' S
Chlld's Name /; '7’)(110( Age g4 Grade /)/ Yr . MW

d
_Teacher's Name ')?’bu J/d‘nlﬁ) School
Date of Referral Date Seen
A. LANGUAGE: '
1. Tell me your name - First / last

2. VWhere do you live?
3. Are you a boy or a girl? v, .. ,
L. How old are you? v_ T e
5. VWhen is your birthday? ‘

6. Labeling - Pictures

ball v dog v
bike v bird v
car v horse cow
clock cat [
telephone - rabbit

spoon v monkey

man v/ pig

woman v bee

baby v/ fish

boy bear

girl turtle

7. What do you do when you're:

cold ao__bed

tired T algtr.0
hungry Mal!

8. Can you whisper?

bk to  whiolle

Can you talk very loud? Vol

9. Prepositions:

car in box - /
car under box Euuu.
‘ecar in front v~

B: COGNITIVE:
1. Rational Counting :
Give me 2 blocks v
Give me 3 blocks
Give me_5 blocks
Give me 8 blocks
Give me 10 blocks

behlnd &

\ca.r beside m

car between __nt

2. Rote Counting__ /- 2-3




Ini‘ormal Evaluatlon checklist - . ,2' BET IR

Show me the
red. v
yellow

- blue

~ square._

Which one has more?__

- green

orange
What color is this?

red Vv

yellow_prd
blue Ak
green  ruk
orange

Show me the:

cirele V.
] T :
triangle [ _

. What shape is this?

circle ALA.
square
triangle _M_ﬁ

Concepts:

Which one is big? :

Ch.'l.p :

purple. =
brown
black

purple
brown

black

"~ white

recta.ngle ga
diamond Ao

diamond

star

Which' one is longer'?v '

Which one is little? =

Which one has less?

Which one is shorter?_
Find 2 that a:r:e alike.
F:Lnd 1 that is different
Which one is first?.

Which one 1s lagt? - -

Which one is on top?

' WhJ.ch one: 1s on bottom”

GROSS MOTOR:

1.

3
3
4
2
&
8.
9
0.

. walk backwa.rd heel—to-toe

walk forward W

-walk backward

(k‘.r.

(note R or L' i‘oot)

Vv
kick ball - N/
~ throw ball v

catch ball

Jump_

hop -

‘ sta.nd -on--one i‘oot

(note no. of “s;e‘c’onds ) o

~skip




Informal Evaluation Cheeklist - p. 3

D. FINE MOTOR: ~ Handedsuecss: rghd
. v
1. tower of cubes__v 5 _ (note no. of cubes )
2. bridge of cubes v { v umdalcn
3. diagonal bridge of cubes -
L. formboard 1 2;?4» 2
5. 7 piece puzzle 3 Quoeo
6. copying: v
\4 A
H =
2 =
+ . .
= 0 . X

7. draw 3 bubbles
8. draw a person
9. draw a house
10. write name

E. BODY PARTS:

1. eyes 6

2. nose 7. elbow 12. knee

3. mouth v 8. feet o/ 13. hands v~
L. ears . 9. fingers v~ 1. hair ~ v )
5. arms_/ 10. head v 15. eyebrows __

o
N
w




COoPY
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.. COPY

125



DRAW 3 BUBBLES

TS

DRAW A PERSON

126




WRITE A NAME

DRAW A HOUSE

127
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d MMggion 0 Resoree Boon

1) P «_ 1ong-Range ObjeCtives - Daily Lessons

The Legrming Accomplishemnt profile ‘served as the basis for the entiré

resourcy ool PTORram, Each ophi1d was assessed in all skill areas by means of
- ghe LAP_ grom thig gxill assegsment, long-range objectives were derived.

These l%g—range objectiveii”then served as the basis for every lesson taught J.n
the reéoufce room, py anajlyZing the skills necessary to meet the objectives,
the teaehers Were gpie tO de‘felop individﬁal daily lesso‘ns for e.ach cfn.ld. As
500 a8 ) . child was able to peet his objectives, this accomplishment was
recordeq ip the LAp gnd new objectives were determined.

The o .. ;
€ £5110WHNE jggram 1llystrates the interrelationship between the

LAP and the iPStTuctional Program in the resource room:

, !
ACHIEVED P
, - | skiLs o meer) o !
‘ | LONG RANGE '
v ' OBJECTIVES
LONG RANGE DIRECT ‘
OBJECTIVEe L—> eacHinG  F— EVALUATION
e DID NOT
8 : . ‘ ACHIEVE SKILLS
(. ~? | 10 MEET LONG —-l.‘
' : RANGE OBSS. |
' - fAreeot™
A | {

- = o NEED§ MORE, __ . 0 e = = -




- -sor

.]_2..

qu MOTOR (cont )

~ Bibliog,
Pource

© Behavier

| dgoler,

| Aseessment Date of “ Comments (Crlterla,*;
Date o Achlevement materlals, prblems,‘,

o etc )

| .Ma‘nipulates‘ ‘eég‘ beater |

27 mog,” o

: Emoys flneer pamtlng

| 30-‘35 mg,

|y

‘Mskes md and sand jmes

Y35 mos,

amu. wer svmd g

|

| Painte strokes, dots, and

; 30535 108, ;

Lol i e i

L 01rcular shapes on eaeel

‘ Cutsm’ch eclssors -

| Bms

T %

;nwds Ml 4rom
.dable,‘ SeIssors
~

13

| Picks up ping, thread,
etey, with each separate- IR
‘covered R

| 340 mos,

/@va T:'  ,.faLV5f],

Drwes nalls and p ga

1 %18 moé.’ |

oTA wcodﬂm Pl S and

N

| Bullds tower of m.ne

cuhes

” 36-h8 08, “

I .’/0/,73‘ t _ hammers ?
Bl B

| Holds crayon vith
fmge.‘cs

B .36 hﬂ mos.w |

‘ '/0'/73 A .wi-h whole Mand‘i“f

| Stoia hbeaas

| 36 hﬁ mos.“

T cyd-s Ueﬂf Frusmtrd

1j

G close fisand
viggle thumh in imi~ ~

tation, R& L

3618 mos,

S /0/73 + u.}wn Ql‘qmq

| /0/73 IER | i Glosed

cqmlof Xeep \(/s,s

1l

Puts 6 ound pegs in

| round holes on peghoard

%18 mos,

/@03 o | J

*Ma.rk ' o pos:LtJ.ve demonstratlon of slull 132
| Me,rk for negatlve demonstratlon of slull




b FOFLE OF DEWLOPHENT ‘
M ONTE
‘LEARNING ACCOIPLISEN ROE Name ROM.D
IBLSED
Date Mﬂ‘Y! 19711'

c A hyearsémonths

Developnental

5 Gross Motor  Bine Mofor Soclal Self-Help CO@’iﬁ‘-’e--. | lgug

&

e :

o D

4

oG+t

: Oct 5
fAprl
Apr

DA (Developmental A&Bl
r;CA (Chronologlcal Age)
oEC e

R&be of Development




Ronald - Long Range Objectives

Gross Motor

1. . To be able to pedal a tricycle. L

2. To be able to balance on one foot for five seconds.,
3. To be able to squat in play. : : ’
L. To be able to skip on one foot. ‘

5. To be able to stand on one foot for h-8 seconds.-
Fine Motor

1. .To be able to build a tower of 5- 6 cubes..

‘2. To be able to cut with sc1ssors.

3. To be able to drive nails and pegs.
Le To be able to imitate building of bridge with cubes.

Fine Motor - ert
1. To be: able to 1m1tate a horlzontal llne.
2. To be able to imitate V stroke.
3. :To be able to copy V.
" L.. To be able to copy H.
5. To be able to copy T.

Social Skills .

T. To be able to initiate own play act1v1t1es.

2. To be able to attend to storytelling for 15 mlnutes.
3. To be able to ask for favorlte storles.

| Self Help
1. To be able to lace his sghoes.

2. To be able to put paste on toothbrush and brush teeth.
3. To be able to pour from a plastic pitcher. ‘

Cognitive
1. To be able to associate use with objects.
2. To be able to name zll colors.
3. To be able to count two blocks.
4. To be able to put together a seven piece puzzle.

Expressive Language

1. To be able to give the use of objects.

2. To be able to say the nursey rhymes "Jack Be Nimble" and "Jack And Jlll" '
s 3. To be able to whisper without having it modeled for him.

L. To be able to change voice to a faster pace.

Receptive Language

1. To follow 3 and L step direction. ' '

2. To demonstrate understandlng of prepositions: in, under, behind, between,
and around.

3. To demonstrate understanding of action verbs.

=
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-Small Group Lesson - Ronald K

Objective:

Materials:

Procedure:

Evaluation:

" To be able to match sets of 2 us1ng concrete obJects (h out :

of 5 tlmes).

To be able to dlscrlmlnate a p11e of 2 blocks from a plle of

1, 3, h, or 5 blocks (L out of 5 times). -
1. yam

2. 2 toy cars

3. 2 spools

L. 2 buttons

5. 2 clothes pins

6. 10 blocks

Place 3 circles of yarn on the table in front of the- Chlld.
Place 2 spools in one circle, 2 buttons in another and 1
toy car in the third. Say, "I will point to the sets that
match." Model by putting a hand on each of the 2 sets:that
match. Change the objects in the yarn circles, but have

2 objects in 2 of the circles and one objec¢t in the third.
Have the child find the sets that match by p01nt1ng.
Continue changlng objects in the circles. R

Place 2 blocks in front of the child. - Say, "Touch on, . Model.'_ i

Say, "Touch 2". When the child does so, ask, "How many’ did--

you touch?" Model, "I touched 2". Place a pile of 2 blocks

and 1 block widely separated on the table and ask ‘the: child
to touch the pile of 2 blocks. Continue this act1v1ty using -
a pile of 2 blocks and a pile of elther 1 535 Ly 5 blocks.,

Ronald eas1ly matched sets of two 5 out of § tlmes.“‘Ronalduf
Was able to discriminate a pile of 2 blocks from 1 block:

(5 out of & tlmes) but he could not discriminate 2 when
3, Lors blocks Were used (2 out of 8 times).

‘ 'WW_...#c ‘
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Large Group Lessons -

"Unit for the Week - Tools"

Objective‘for Wednesday: To be able to identify "saw" from other tools‘evezw"
time on request, by ‘ : ‘ ’ C

(1) discriminating real - concrete - saw from other tools.

(2) verbalizing label of "saw" ( or approximation of label)..

(3) discriminating picture of "saw" from picture of objects and other
tools. : : o ‘ : ‘

(4) showing how to use saw. , o - . : ,

(5) classifying saw as a tool. (Tool is defined as something we use
to help us make and fix things.) o

Procedure:
(1) Teacher labels real object as "saw". Ask children to touch and feel
saw. "Tell me what you touched." o o ‘

(2) Ask children to find saw within box of tools and objects.

(3) Teacher or another child models how to use saw. (Have wood to
demonstrate.) B

(4) Children pantomime use of saw and sing song, "This is the Way We
Learn to Saw" (to "This is the Way We Wash Our Clothes").

(5) Teacher has pictures of tools on board. Children come up and find
saw among pictures. - ' o , R : '

(6) Teacher uses flannel board. Teacher labels "saw" as tool and defines
what tool is. Ast. children,"Does saw belong to tool family or

‘ fruit family?" "Yes, it belongs to the tool family. A saw is a tool."

(7) Teacher puts picture of saw with other tools on flannel board. Ask

‘ children why the saw goes there, and repeat "The saw is a tool."

(8) Have several categories of flannel board pictures (animals, fruits,
tools, things we ride in) and ask children to which group the saw
belongs. - .

Small Group Lesson: (Based on individual children's objectives) - Ronald, Bev & Ed
Objective: To make a V stroke within a 1" wide stencil path using a B ‘
magic marker; starting and stopping at the appropriate points 3 of 5
times on request.

Materials:
Z15 Stencil of V
(2) Magic marker

(3) Ssana
(L) Paper
(5) 1" cube

(6) Small toy car
(7)  Large chalk

Procedure:
115‘ Teacher models and labels "V" stroke in wet sand.

(2) Child imitates in gand.
137
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(3) Teacher models, using her finger and a stencil, on paper starting on
the green dot ana stopping on the red dot. , ,

(L) Child uses his finger and stays within the stencil starting and stopping
at appropriate points. ‘ ,

(5) Teacher models and child has turn using stencil on paper with:
a. one-inch cube -
b. small plastic car
¢. one-inch diameter chalk
d. magic marker.

Evaluation:
Ronald was able to easily imitate V in sand. He was successful in his attempts

to move the cube and car on the stencil. He had a bit of difficulty keeping
the magic marker on the stencil, but he was able to meet his objectives

L of 5 times.

138 .
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2) Badge |

.Expectation"s were clearly established and each child knew his
responsibilities in the resource room. Two of the basic‘ expect a.tions
were: (a) sitting through the lessons, and . (b) parb1c1pat1ng in each
lesson.

At the beginning of each' class peridd a badge was{pinned on the
children. If the child remained seatéd during a lesson he received one ‘,
star. If he participated in the les;.son he recéivéd a ‘sécor‘zd. star. As vthve‘
teacher i)izmed these stars on the badge, she paired this token with verbal
praise. Those children who had received at least 75% of the pos‘sible“
stars by fhe completion of the time in the r’esource room“weré given a
sticker on a "Good Work Award" card. The children were: extremely proud of
these awards, and looked forward to the. reactn.on of the:Lr teat,hers when
these awards were brought back to their regular classroom. The teachers wwid

often call the attention of the class to the fact that a Good Work Award had

been giveu.

e - * %k

1. Come to large group
works in large group

2. Come to small group
works in small group

3. Cleans-up

L. Come to small group
works in small group

5. Come %o Peabody
works at Peabody

i.1L‘~" U o 139




3) Home Follow-Up Sheet

At the end of each two-week interval the resource teachef sent a follow= 
up sheet to the parents. This sheet described the'cﬁrriculum of the resource
room énd suggested correlated activities which the parents could carry out
with their children.

when it was possible, the ﬁeachers delivered this follow-up sheet '
personally to the parents. This afforded them the opportunity to discuss
the child's progress and to alert the parents to the chénging needs of their
. child. The resource teacher: visited each home at least once. When it was
not‘possible ﬁo make personal visits, the resource teacheré sent,the follow-up
sheets home with the childfen.

A typical follow-up sheet for Ronald follows:
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FOLLOW-UP SHEET

The past two weeks Ronald has been working on the color red
and mailman
Ronald can do these things:

Some suggested

1.

He can match redlobjects'to red pictures

He can sort red objects from objects of different colors
He can sort pictures of red from non-red pictures

He can mark the red pictures on a worksheet

He can identify the mailman

He can demonstrate the use of an envelope

pre

activities to do at home are:

Mark with a large ﬁagic_marker all the red pictures
in a magazine or catalog |

Let him meet’the mailman to get the mail

Take him to the post office with‘you to mail a letter
or parcel

Give him paper to draw pictures on. Help him fold

the picture to put in a used envelope
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L) Prescriptive Program

When the child had achieved most of the long-range objectives
determined at the time he entered the resource rdom, he returned to full-time
participation in his regular Head Start' classroom.

A detalled prescriptive progran accompanied the child back to his
regular classroom. This program was updated monthly by the resource room
teachers in close collaboration with the child's regular teégher.

The following is a prescriptive program for Ronaid.

142
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Prescriptive Program ' - | Teacher: Mrs, Jones
Ronald
Entry Date: 10-4-73

Exit Date: 2-1-T7L
Prescriptive Program for February

Gross Motor Objectives

‘l. To be able to pedal a tr:.cycle.
a. When the weather is su:.table for the class to go outs:.de, work
' with Ronald on. the tricycle. "He is getting it a little bit Nnow,
but he needs to be told when to push which leg down. If the tri--

cycle is too big, his legs will not reach. Work on this for '
’ f:.ve to ten m:.nutes during outs:.de play time.

2. 7To be ab.Le to walk on a line.
a. Set aside about fi;sre minutes each day to work with Ronaid on th‘is'.'.

b. Put down on the floor a strip of masking tape ‘and let Rona.ld 'walk
on it. He is to keep his feet on the line at all t:l.mes.

Fine Motor Objectives

1. To be able to draw a simple house with windows and doors.

a. ©See the program for drawing a house that the resource class has.
!

2. To be able to trace a diamond.

a. For the first step, dot out a diamond on the chalkboard. Let him
trace it. : ‘

b. After he has mastered this step, dot a d:.amond on paper, and let
him trace it with a magic marker.

ce Then dot a d:Lamond on a piece of paper and let him trace it mth
a pencil.

Social Skills Objectives

1..-To be able to talk so that- he can be heard and understood.
a. Anytime Ronald is saying a.ny'bhlng to you and you can't understand

him, ask him to repeat it. Make sure he is not biting his bottom
11p, for this h:Lnde'r's an understanding of 'what he is saying.




b, WBen yoy nave Rona)g repeat a statement, have him do it in phrases
at firgg , rather thap try to repeat the whole sentence at one time.

2. To be 3Ple ¢, ask for mgeconds" at snack time.

b, “Flease, pay I have some more juice, crackers, etc.?"

Cognypive Tiectives -
. T ve 3ble g, read hig gyn name when printed with cues and to discrim-

inate 1S ngpe £roM otpers in class.

§, FiTSt, ponald Must jearn to recognize his own name, with cues and
‘ ‘vﬂ»ﬂ;;gt. se€ the pesource class for a name reading program on
an Y ‘ . '

b, pubt Bis pgme O Q17 mas work. Then ask him what you have writben.

e, w}}en al)y +he ?hf"-ldreﬁ's names are up in the room, ask him to find
nis Name god L€1] vou what it is. '

2. T pe able to put together a seven-piece puzzle.,

8, Free plyy time.

ieage Tiettives | -
1. T e able to demonStygye understanding of concepts: more,-lesé; top‘—botom_. T

Lot

8, puring.rree time wop with Ronald with piles of blocks or other toys,
nave hiy cnoose the group which has more blocks. ‘ L :

b, po the game With ¢ogpies during snack time.
. Us® & Jar with @ 139 - have Ronald point to the top and bottom, and
nave hiy get it on the top and bottom. Have Ronald take off the ‘top. -

S . ’ . .
% , .
1

Ty be able tq put tOOthpaste on brush and brush teeth.

A, 1et Ronagyg put his y;n toothpaste on his brush, but always watch
to S€€ that he Khoyg yhen to stop. ' '




5) Year-Bnd Evaluation | o
A Year-End Evaluation was written for each child. This 'evaiuation lisfed ‘
all of the ‘slrd.]_'l.s which the child 'did not demonstrate ‘ﬁ_h'en he enieréci the |
resource room but did demonstraté at the end oi‘ the year. Sk:.lls Weré |
listed in the areas of gross motor, fine mot‘o-r, sociai, -seif-help,“coézlitive
and language development. Addiﬁional comments ab‘out‘ the child's abil:"L"tL:‘Les
were included. Standardized test scores were not included, but Wezl'e’kel‘at -
on file in the resource room. |
A copy of this report was given to the child's new teacher at the beg"inningi
of the next school-year. | | :
Ronald's Year-End Evaluation follows.
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' ?:Year-End Evaluatlon = June 3, 197h

“RONALD SMITH o SRR ’..‘ by Magertha Sanders

: ‘ : » . Shirley Morgan - -
Date'of 'Entry: 10/4/73 : Sm:Lthi‘J.eld Head Start
Handedness: - Right : : LT R I

C.d.: L-6

' Gross Motor Skills

A. Sk:.]ls whlch Ronald did not demonstrate hav:l_ng in February, 197)4

1e Pedal tr:.cycle

2. Balance on one foot five seconds
. 3+ Go up stairs using alternating feet

L. Skip on one foot -

5. Hop on one foot

6. Balance on one foot for 10 seconds

7. Walk backward, heel-toe

8. Skip on alternate feet

9. Can jump rope .

10. Hop 2-3 yards forward on ‘each :E'oot separately
1. Jump i'rom he:.ght of 12 ", la.ndlng on toes only

B. Skills which Ronald has acqu:Lred s:.nce February, 197)4

o« 'Pedal. tr:.cycle o

. Balance on one foot five seconds -

Go up stairs using alternatlng feet :

. ‘Hop on one foot

. Balance on one foot :E'or 10 seconds ‘
. Hop 2-3 yards forward on each :E'oot separately

NN w o=

‘Ronald is a very short l:Lttle fellow for h::.s age. Th::.s causes hlS balance SR R

to be a little off. However,. he can balance on one foot for: up to ten - -
seconds. He is able to! pedal a tr:.cycle, but’ because of his size.it has to

"be a small tncycle. He can go up ‘stairs using aJ.ternatJ.ng feet, -but he does'

_use a handra:.l whenever one 1s avallable. He can aL'Lso hop on: one foot. '

. Fb.ne Motor Sk:.'Lls “ | o

Sk:.lls Whl('.h Ronald d:Ld not demonstrate hav:Lng in February, 197)4

1. j Drive nalls and pegs

2. Draw simple house

3. Print simple words .
L.~ Imitate’ cross’

5. Copy.V, Hy T

6. .Trace diamond

7. Copy. cross - S

-+ 8.. Draw man with two.parts

. 9. Draw three bubbles corz-ectl;sr
10 Copy star -




Year-End Evaluatich -
~'Ronald Smith ’

11l. .Copy square

12. Copy cross

13.  Copy triangle

1l. Copy rectangle with dlagonals

15. Prints first name

16. Draws recognizable man w1th head, trunk, legs, arms and features
-17. ‘Print numbers 1-5 ‘ v
18. Copy diamond

B. Skills which Ronald has acquired since February, 197L:

1. Drive nails and pegs
2. Draw simple house

3. - Imitate cross

4. Copy V, H, T

5. Trace diamond

6. Copy cross

7. Draw man with two parts

8. Draw three bubbles correctly
.9. Copy square

10. Copy cross

11. Copy triangle

12, Copy rectangle with diagonals

In the area of fine motor development, Ronald's sklils Were very low. T
the area of geometric shapes, Ronald can copy a cross, square, triangle, and
rectangle. He can trace a diamond, but can not yet draw it by himself.
Ronaid cuannot write numbers 1-5, but he can count objects up to tén. He can
draw three bubbles correctly. He can copy the letters V, H, and T, but

does not recognize them or make them by himself. He cannot wrlte or copy
his name. ‘

Social Skills

A. Skills Ronald did not demonstrate having in February, 197h:

1. Help put things away

2. Understand tazking turns

3. Play cooperatively with other chlldren
L. Respect property

B. Skills Ronald ggg acquired since February, 197L:

" 1. Help put things away
2. Understand taking turns
. Play cooperatively with other children
L. Respect property

Ronald was a very disruptive child in large group sltuatlon It was also

very hard for him to stay in his seat when he was supposed to. He is now able

to help put things away at clean-up time. He has learned to share and that

he cannot always be first. Along with this, he has learned to play cooper-

atively with other children. He is very understanding of another person's

feelinegs. If his teacher has been out sick, he is the first to ask how . she
1ng when she returns to school. :
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‘Self-Help Skills

A. Skills which Ronald did not demonstrate hav1ng in February, l97h

Picks up toys and puts them away

Discriminates edible substances

-Pours well from pitcher

Laces shoes

Cuts with knife

Dresses and undresses alone

Ties shoe laces

Undresses self except for back buttons and laces and ties

O ON\NEwWN -
.

B. Skills which Ronald has acquired since February,_l97h:

1. Picks up toys and puts them away

2. Discriminates edible substances

3+ Pours well from pitcher ’

L. Undresses self except for back buttons, laces and t1es e

Ronald is relatlvely independent in the area of self-help. Ronald -can

button and unbutton most sizes of buttons and he can zip and un21p zippers.

He is not able to lace or tie his shoes. Ronald is now able to' discriminate

edible substances. At one time, if you gave him a plastic fruit the first = = -
place it would go-would-be his mouth. Now he 1ooks more carefully at’ ob~ T
- jects before he tries to eat them. . ‘ ‘ o

Cognitive Skills

A. Skills which Ronald did not demonstrate in February, l97h-

Point to chin on request

Match two or three prlmary colors

Name all colors

Can name one plctured an1mal from memory

Shows appreciation of past, present and future . ,
Comprehends prepositions on top of, under, 1ns1de B
Compares textures .
Can assemble seven—plece puzzle in 150 seconds

» Can name materials obJects are made oi

10. Knows day, night C

1l. Can compare three plctures - whlch one is prett1er
12. Can tell pictorial likenesses and dlfferences

13.  Selects heavier weight 1nvar1abLy

1L4. VWhen shown three .circles, counts three

15. Can make oppcsite analogies -

16. Matches and names four primary colors

17. Can obey cormands using four prepositions

18. Can define six words
19. Matches 10 or 12 colors
20. Gives home address

O @~ VWL W N =

.\
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21. Knows sourcé of 15 of 20 actions
22. Gives age
23. Can form rectangle of two triangular cards
2h. Can judge weights ‘
25. Names dime, penny, nickel
26. Learns left from right
27. Can tell similarities or differences in 9 or 12 plctures
28. Can count six objects when asked, "How many?"
29, Can tell which is bigger, a cat or a mouse
- 30. Can tell what number follows 8 :
31. Can tell how a crayon and pencil are the same and dlfferent
32. Understands numbers up to ten , :

B. ©Skills which Ronald has acquired since February, 197h§

1. Point to chin on request
- 2. Match 2 or 3 primary colors
3. Can name one pictured animal from memory
L. Comprehend three prepositions:; on top of, under, inside
5. Compares texture , '
6. Knows day, night e
7. Can compare three pictures, "Which one is prettier?"
8. Can tell pictorial likenesses and differences
9. When shown 3 circles, counts three ,
10. Can make opposite analogles
11. Gives age

12, Can form rectangle of two trlangular cards
13. Learns left from right :

1. Can count six objects when asked "How many?"
15. Can tell which is bigger, a cat or a mouse
16. Can tell what number follows 8

"17. Understands numbers up to ten

Ronald can make simple opposite analogies such as hot-cold, big-little,
light-dark. He can match 2 or 3 primary colors, but can only name consis-
tently green, orange and black. Sometimes he can get red and yellow. In
the area of number concepts, Ronald can only recognize 1 and 2, ‘He consis-—
tently rote counts from 1 to 10. Ronald can count objects up to 10 and
tell you how many. Ronald can tell pictorial likenesses and differences in
simple pictures - plctures that are not cluttered with numerous objects or
complex scenery. He is able to give his age but not his home address. He
knows what town he lives in but not the route on which he lives. He is able
to distinguish his left from his right.

Ianguage Development Skills

A, Skllls which Ronald did not demonstrate hav1ng in February, 1974

. Understand concept of ione "

. Give full name on request

. Use 200 or more recognizable words
. Say a few nursery rhymes

Fuw -
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5. Tell action in pictures

6. Whisper ' .

7. Change voice to faster rate

8. Increase volume of voice

9. Use plurals
10. Verbalize opposite analogies

11. Carry out four-step command, using prepositions
12. Define four words in terms of use '
13. Give home address
1. Give age and birthday
15. Ask meaning of abstract words

B. Skills which Ronald has acquired since February, 197k:

. Understand concept of "one"

Give full name on request

Say a few nursery rhymes

Tell action in pictures

Whisper

» Change voice to faster rate

o Increase volume of voice

« Verbalize opposite analogies S
2+ Carry out four-step command, using prepositions

10. Give age : -

'11. Ask meaning of abstract words

O O\NEw -
.

For Ronald to have had such limited language skills when.he entered school
he is progressing at an appropriate rate. It was difficult to understand
what Ronald was trying to say. He spoke very softly, and his words were = -
mmbled together. Now his voice level changes appropriately with a change .
of environment - inside and outside.  His words are spoken more clearlys if
he cannot be understood, he is asked to repeat it very slowly. Ronald:
is able to carry out a four-stage command using prepositions. Sometimes the
command has to be repeated 2 or 3 times so that he understands. what he is

s expected to do. ' : , i : SRR o

Outstanding Behavioral Characteristics

P —

Ronald has a tendency to throw a temper tantrum. These occur very seldoms
maybe four or five in a school term. This usually occurs when he does not
get what he wants. Ronald is put on a cot and ignored. If he continues.
to cry and carry on, a certain privilege is taken away from him, something -
he enjoys very much such as outside play time. - Usually he comes out of it
by himself. : - . » i
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3. Program for Behavior Management

Al though the badge system described earlier was effectire in managing ﬁhe
_ behavior of most of the children, some children obvieusly needed a more |
structured behavior program. For some, the badge and the Good quk‘Award
simply were not valued and an alternative reinforcer was needed.

7 The following is a specific behavior program ﬁhat was‘carried out in

the Smithfield resource room. This program, deeigned for Jill, ﬁas deieloped
by the resource teachers with the‘assistance of the Gutreach staff members.

a) Pinpointing the Behavior to Change

In order to identify the behav1or that was most in need of change, the
teachers were asked to list observable behav1ors that one would want to increase.
and the observable behaviors that one would want to decrease.

Using the form shown below, the teachers listed these behaviors. The behaviqr
with the highest priority for change was eelected. In Jiil's case ''getting |
out of seat" was considered to be the most desruptive behavior. Therefore,
"sitting in seat with only the badge and verbal praise as reinforcers" became the

target behavior.

CHILD'S NAME: Jill DATE:  January 10th

OBSERVABLE BEHAVIOR ‘
BEHAVIOR TO INCREASE BEHAVIOR TO DECREASE

1. staying in seat dur .ig lesson vc:z:::ﬁeftlng out of seat :)
Z. following through with teacher's 2. hITvIME
requests . 3. throwing things
3. sharing - k. swearing
k. cleaning up 5. ly1ng on floor and screamlng
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b) Collecting Baseline Data

A WIN Mcther was given the primary responsibility for ‘collecting data
during this behavior program. The data collector recorded the number of times

Jill left her seat during the 1argé-gr<mp lesson.

Out of Seat -- Not On-Task

Day Md Mﬁ)! /- /Y

Large-Group
2: : Z to Z.o zz

Day Zzziég’: [ )

Large~-Group

g.'é"}e to _Z’_ZZ N rer it
Hit ) /6

TOTAL

c) Selecting a Reinforcer

If-a reinforcer is to be appropriate, it must be something that is

seen by the child to be of value. In Jill's case, a hair barrette was
highjy valﬁed and the teachers decided to use this as the‘ reinforcer ‘for'
this program. |

In order to receive the barrette, Jill had to stay in her seat until
she had accumulated a certain number of colored chips. The number of chips

required to earn a barrette was increased as the program progressed.




'd) Gradual Steps of Imtervention Program Leading to the Target Behavior

From the very outset of this rehav1or management program the token
reinforcer (the barrette) was palred with the badge worn by the other chlldren
and with verbal praise. As Jill's behavior improved, the token reinforcers

were phased out and the badge and the verbal praise were lefﬁ as the 8ole

reinforcers.
Reinforcers
Week 1 2 chips = barrette badge - verbal praise
Week 2 3 chips = barrette badge o véfbél’praise
Week 3 3 chips = yarn in hair badge verbal praise
Week U . badge‘t"v - verbal praise
e) Graphing

The collection of data continued during the entire program in order
to determine the effectiveness of the reinforcers. The data collected
during this time was graphed daily and showed clearly that intervention

was effective in increasing the target behavior.

!
16 i
]
1k ;
.’
o 12 81
3 o
@ 10 E;;
S 8 =
5 =
. 6 A
[ ]
!
gy ,/\' 5
: s
|
0 ;
] .
M °T "W ‘TH 'F M °T "W °TH °F °'M ‘
6.6 average times - 2.5 average times
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F. Evaluvation ’of‘Resource Services

i
.

1. Skills of Children
a) The majority of the resoﬁrce room ,chi_'l.d.ren'were 'reiv‘erred for
special services for the purpose of increasing their iratev of skill
development., The initial test scores of the resource robrﬁ childi_'en were
significantly lower than the mean scores of all of“the other “Smif;hfield

Head Start children.

Oct. .
Resource Room Regular Room
Children Children
Cooperative Pre- 4 31% tile 63% tile
school Inventory
PPVT -2 years -1.h years‘

The post-testing conducted in May indicatéd that the resource room -
children made significantly greater gains than did the children not

served in the resource room,

Percentile Points Gained
in 6.5 months

Resource Room ‘ Regular Room
Children Children
Cooperative Pre- 3, 2y

School Inventory
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b) Peabody Picture Vocabulary Test. |
Pré—test 2 years ‘below norm :

Post-test 1 jear 2 months below:ndrﬁ :
+2
+1

NORM O

GAIN 10 MONTHS

1

PRE

=

v
O
n
—

c) Cooperative Preschool . Inventory
Pre-test mean score in percentile points 31

Post-test -mean score in percentile points 65

90
80
70
60
50 NORM
40
30
20

GAIN 34
PERCENTILE POINTS

PERCENTILE

10
0

AR

-

POST

-
Fatd
m

NOTE: Average time between pre- and post-assessment was 6.5 months.
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d. Observable Changes

The primary assessment tool used in the resource room was the LaP,

By means of this instrument gains in all areas of‘observabie Behévior
Wwere documented. In many cases the changes were dramatsic and ébvious to
even the casual observer. For example, a child-who had previously uttered
only one-syllable words became extremely ferbal and sociable, even to

the point of being a‘"cut-up" in the classroom. Another child had been
subject to severe temper-tantrums. After several weeks of participation
in the resource room this child's propensity for tantrums was completely
éliminated.

Aithough the gains across all the children served in the resource
rcom were less dramatic that some individual cases, the LAP Developmental
?rofiles for these children indicate that ‘there was an average gain in
all developmental aréas of between ten months and one year. Worthy of
particular notice is the féct that these gains were made in an average
| time of 3.7 months. ' Prior to their admission to the resource room these
children had a mean rate of development of &i%. After receiving resource

rcom services these children's mean rate of normal aevelopment had

increased to 90%.

NOTE: 3.7 months indicates the time the children spént in the resource
room and the time that they were in the regular classroom with a
prescriptive program.
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- RESOURCE ROOM CHILDREN -

MEAN DEVELOPMENTAL PROFILES
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2. Skills of Teachers
The role of the resource roor teachers became broader than being
simply teachers in a self-contained classroom. ‘They,'in‘effécﬁ;-beCame'

"resident experts" on whom the teachers could call for asSistapce with

‘any component of the Outreach training course. They served as COnsulfanté'

to the regular classroom teachers and hield frequent conferences with them.

The resource teachers served as a primany resource to all of the teachers,,

preparing the prescrlptlye programs and superv131ng the folloWhup
services. In addition, they demonstrated specific technlques and were

observed by the regular teachers in the observation booth.
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APPENDIX

SECTION IIT
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DATA OF CONSTRUCTION OF
| OBSEAVATTON BOCTH
~ Equiprent: » S : _

3 mics: Calrad model 10-19  (#16.52 eachg
1 pa amp: Gromnes-Precesion s-10 (1351 00

1 mixer: Calrad model 10-7L (Ti-l) (%10.33)

1 8 speaker: WS 8Bl and box TBY-8 WAL ($5.00, &h. 61)

1 Terminal box: CU-2105-A Bud ($1.90)

- assorted comnectors and cable. 1 9VDC batterv (ror Clarad 1O 74 m1xer)
Power extension and receptacle

The System:

Objective: ‘ ‘
1) to inable observers in the Observation Booth to overhear teacher-chlld and

child-child interaction in the Resource Roon

2) to have a source for recording the verbal interaction via VIR ox ATR
(video tape recordlng or audio tape recordlnu)

Construction: The system cons1sts of three mics, a four channel wmono mixer,

a2 mono p. a. ann, and an elght ohm speaker. The mics are Calrad 10-19 (numbered
2, 3, and L} - #1 being a provision for another source such'as auxilary or mic
input from wlthln the booth. The mics have one conductor shielded cable going
to the Terminal box (TB-1). Here the signal is transferred to a three conductor
shielded cable which then takes the signal to the Calrad 10-L47 mixg er
with regular % phone jacks. The mixer output is a line output toai e mic #1
input of the Grommes Precision s-10 amp. '(See specs sheet). This anip 1s a tube’
type anp. Output from the amp goes to the eight ohm ‘Speaker,

Haterints worthy of sav1ng in Case the project should wish to move the set up
should be : the mics (cut'the cable at the entry 1nto the terminal box), the
mixer, the amp and the speaker. : .

Pover for this equlpment is supplled v1a an extention run from a receptlcle to:

a three-outlet terminal strip located inside the cabinet where the equipment is U

‘housed. All equipment is bolted to- the shelves or walls to deter theft or L
ac01dent»l dlsconnectlon. .

Appllcatlons.

System is usad o) prov1de a llstenlng device coverlnp verbal 1nteractlons‘
in the resource Toom in the follow1n° four appllcatlons-'

1. Parents of chlldren in. the program observe their children in the
daily program. ~

2. Regular teachers of the chlldren .observe the behav1or of thc1r students
while in the resource room.

3. Inserv1ce'tra1n1ng of’ home personnel is furthered b? ﬁeekly sessions
involving observation of behaviors of children and technlques of teachers
in the resource room. ‘ P -

L. Visitors and college students observe resource room use and activities.
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IV. TRAINING PROGRAM - WIN MOTHERS

The federally-funded program, Work Incentive Now, is designed to provide

training and employment to poverty-level mothers. The'Johnston County
Community Action Agency utilized this rich resource of potential personnel
in serving handicapped child;en.‘

The WIN mothers received training to teach in two settings - the resource
classroom and homes. They had two target groups - parents and handicapped
children. The first component describes the training‘they received to
work specifically in homes with parents.

A. Pre-Service Training For the Home Program

There were five three-hour sessions of pre-serﬁice training before WIN
movhers actually went into homes. After home training began thefe were
weekly training sessions: Training was conducted by‘members of the Outreach
staff and resource ciassroom teachers. A bri:al sketch of the training

session follows:

Session I

Topics . Strategies
Purpose and advantages | DARCEE home training materials
of home training '
- Special handicapping ‘ Outreach slide show
conditions ‘
- Charagteristics of ‘ : Discussion-
parents of handicapped Cry Sorrow, Cry Hope;
children Stress; Parents of Handicapped.
‘ Children ‘
Siblings of the target Outreach Slide-Tape Program
child Discussion
152
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Topics

Séssion TT . ... .. .

- Strategiés h

. LAP\developmenﬁal areas
and relationship to
child development

[N . e -
~ LAP slide-tape program

Task analysis

Dlscus31on of LAP

B  Outreach handouts .

Positive reinforcement

'Outreach handouts

Film's Bu:.'l.dmg uoclai sm_us

Topics

Session III

Stfaﬁégies

Importance of keeping
records

Record keeping system
to be used with program

Record-keeping forms.
Discussion : .
Practice

Keeping data

Session IV

Topics

: Stfategies '

Use of materials -
.collecting and making
materials to meet learnlng
obJectlves

I Saw A Purple Cow

Home Teaching - Caldwell
DARCEE materials
Workshop ‘

Session V

Strategies_

Scheduling visits
Home training session

- Role-Playing




B. Inservice Training

1. Inservice Training Sessions

Weekly training sessions were held with the hone trainers and family
coordinator. These meetings provided an excellent opportunity to share
ideas and strategies and to work ou problems encountered. It also gave
home trainers a chance to plan activities for the coming week. -

2. Topics Covered in the Inservice Tra1n4¥g Sessions

Review of previous week's home training session

- Were activities appropriate?

Did parents work with their child during the week?

- Any specific proglems?

Review home training sheets.
Discussion of coming week's training session.
- What activities will be taught?
- What materials will be used?

- Any special problems.

" Co Training Considerations

It was extremely important in setting up the training program to consider
the resources and constraints of the WIN mothers. They had many resources.
One was their desire to teach children and parents. They werercommitted to
training parents the best way they knew. Another asset not to be‘overlooked
was their_acceptance by the community in which they worked., They were con-
sidered community members - not outsiders. Entry problems:were eliminated.

In designing the training it was important to consider the background of
formal training of the WIN motbers. This meant to eliminate abstract
concepts and professional jargon which had no meaning for them. For instance,
"task analysis" as a term was never mentioned. Other‘expressions, such ag
'break it down dinto small steps" were used. Terminology‘such as "Behavior

modification® was eliminated, but the concept was explained practically and s1mply.‘f
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Many writh en materlals are ~va11able that can speak dlrectly ‘to WIN
mothers. DARCEE has many lowecost materlals avallable that can be used in
. tralning WIN. personnel. | ‘ IR

Role-playing was an excellent tralnlng technlque. It previded eavcoﬁe:ete t
model for initating effective teaching strategles. The more practics the
WIN mothers had, the better they bacame, and the more comfortable they felt
about what they were doing. B | | | |

~ Teaching children came naturally for most of theseiwothefs as tﬁey’had |
been teaching their own children for years. But instructlng adults preseited
a new experience.v It took practlce for them to be comiortable with this
new role. |

When ideas were pre:2ated systematlcally in understandable terms, the
WIN mothers learned very quickly and contrlbuted many creatxve suggestlons .

whlch enhanced the services to the ~young.
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D. .Services to Parents

Families of children in the Resource Room were initially ‘provi‘d‘eq the
same services as all qther'parents of He_ad Start children. These services
were mainly social sérvice in nature. Parents were éncouraged to volunteer
-to work»-in: thé classroom and attend monthly. parent. meetings. .These .
meetiﬁgs were conducted by the social worker and covered topics of interest
to the parents, such as nutrition, cooking and banking.

1. Needs Assessment. An informal needs assessment was coriducted with

each fanﬁly in the resource program to determine parental perspéctive of
needs. Initial entry into homes was facilitated as the Oﬁtreach coordinator
was accompa.nie:r’l by the Head Start social worker, who was trusted by the
families. The needs assessment was very éimple, a’nd‘ conductéd as a structured
interview. The parents were asked vhat goals they had for their child
to learn as much as possible, but they felt powerl;as;?' to do ra.ny'bhing about
it., We also found that parents were trying to teach their child, but the
methods and concepts they were using were inappropriate. For example, in
one home the grandfather was giving Mary a dime Jor every day she‘ could
count as high és thirteen, anﬁ would frequently forget from one day to the
next. Memorizing numbers was not an appmpriate task for Mary. With just
a little training this grandfather could become an excellent teacher.

It was decided that the most meaningful contribution of the Outreach
Project would be the training of parents to work with their own child.
“3e to transportation and babysitting problems in this rural commmnity,
it was decided that parent-training would be conducted in th: hume,

2. Home Trainers There were several issues that had to be resolved at =

this point. The first question was: who will be the home trainers? It Was

decided that WIN mothers would be utilized as home trainers.
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A social workér aide also worked with the h&me prégram. vTh‘e WIN mothers
made excellent home trainers because they were‘alre‘ady accepted by ths
comunity and entry problems were m_mlmal

It was imporihant that the Head Start Director be involved in all the
plars that were made.__His approval and cooperation was essential-at all
points during the program. |

3. The Families Served ? With limited staff it was not possible to

serve all families in the home training program. Families in the hoiné training
program were recommended by individual teachers in ﬁhe center. Teachers
selected the ten families they felt could benefit the most from a home train-
ing program. | | o ‘

E. Home Visiting Schedule Homes were visited onecc a sreek by home trainers.

Any less often tended to be too long for parent and trainer $o work inde=

pendently. More often than weekly could become an fnztiusion oﬁ th2 parent's.
 time. Home visits lasted an average of 30 minutes. Purents were expectedvto‘

werk with their child at home daily for 15 minutes.

F. Materials Many of the families in the program didn’t have materials

availatie to use iu teaching. Iherefore tue Outreach program provided the

followirg materials to each family:

:,-'aga.'—:j.nes gtory books - from the school

syissors ‘ ‘ library
censtruction parer - ail colors 5" x 7" index ~ards

paste magic markers

witive paper ‘ balls

1-inch cukes - all colors play deush
‘ . household items
A large contact--paper-covered box to put
all materials in

Yoterials used in weekly training sessions were made from these mater: 51s.

There were three guidelines that were us-d in regard to materials:

-
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1. Take all materials thalt will be needed for the week 8 teaching
W:Lth you to the home. ,

2. Snuest to the parents that all materials be kept in the box pro-
vided and be usnd cnly at veaching time.

3. Assure trc parents that matecials zre free and don't have to be
paid for i lost or destroyez. o Lo T

-G. Ré'cord-kKeeping Records of the home training program were kept in

several ways. Each home trainer kept a personal log that contained uctes
about each contact with the family., It included date and time of cont‘aét,
persbn coriacted, questions that need to be answered and techniques tha."c
needed work. This log served as a personal review of each visit by the
home tra;'.ner. |

Parents wers also asked to keep a record of their daily work with their
child. Parents indicated on the form provided (See APPENDIX) which days they
wnrkea with .thelr child and how many times the child was able to do the task.
From these records the parents were able % buo see that they were teach:.ng new
things to their child each week. .

Each family was provnded a wall chart calendar and stars. Each day
they worked with the:.r child they put a star on the ca‘lendar._ These calendars
became a source of pride to the familles and were displayed in many living
rooms. |
| It is important that records be as simple as possible and ask only
useful in.fomatiom |

H. Home Training Session The home training session was structured basic-

ally the same Way each week, This schedule gave the home trainer and parent
a format to follow. |

1. Evaluation of previous week's training -
Discuss with the parents
- were activities appropriate (too hard - too easy?)
- were activities interesting?
- What materials were used?
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Review the home training sheet
- how many days did the parent work with the child?

- was the child able to perform the task correctly?

Review any materials the ch:le has made or worked with. REINFORCE THE
CHILD AND THE PARENTS FOR WORKING.

2. ‘Demonstrate activities for the coming week with the child. . ..
- explain the new home training sheet
- make sure you explain the purpose of the activity very clearly
~ provide all materials needed for the task
- ask the parent if there are any questions
- break down the activity into small steps if necessary
REINFORCE THE CHIID.

3. Parent practices activity with child.
- check to see that parent is carrying out the activity
REINFORCE THE PARENT AND CHILD

k. Informal information exchange
- discuss any questions and ideas with the parent
~ confirm next week appointment. ‘
I. The LAP The Iearning Accomplishment Profile (ILAP) was the basic
"curriculum" used in the home. Behaviors listed in the LAP were the tasks
that parents worked on with their dhildrm' during the week. One advantage
of the LAP is that it provides :: r.ievelopmenta.'l.‘sequen.ce that can be followed

in each of the six areas of develorment - gross motcr, fine motor, social,

self-help, cognitive and language. Parents were assisted in emphasizing those

developmental areas in which their children were deficient. The liome Trainer

evaluated the child's progress by making notations on the LAP.

J. What Was Target At Home? The home train¢: tried o teach in ‘homes the

same Skllls the child was 1eam1ng at school. This proved to be very helpful,
espec:.ally in 1anguage. For example, a child who was ."equired to speak in

complete senteces at school was allowed to express his desires at home by

" non-verbal gestures. The parent and home trainer practiced requiring comp:ete

sentences at home.  This coordination of affort brought about increased

language development.
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‘K. Summary The home training program in Smithi‘ield‘proved‘ successful.

The parents who had participated in the progi'a.m showed marked improvement
in their relatizuaship ’cb their children. They were able to spend fhe “time
with their ch‘jJ.dren morg produchively than had previously been the case,
The WIN mothers, too, developed skills .in Wc;rk'i.ng with child‘r-arvlj-;aﬁich‘ SOERE
made it possible for them to se‘ek remmanent =mployment witn the Head:

Start program.
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PARENTAL NEEDS -ASSESSMENT

1. Chlld's Name

2. Address.

3. Telephone number (home):

Please list persons that live in the home and thelr relationship to the chlld.
(asterisk indicates person providing information) ‘

NAME " RELATIONSHIP | AGE

4. What languages are spoken in your home?

5. How long have you lived in this neighborhood or community? .

Where did you live before?
For how long?

6. What community éctivities are you involved in?

7. What other agencies in the community do you raceive serviées frrom?
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8. Do peoplé in your family work outside the home?‘b

A
"

9. What skills do persons in your family have that will be ﬁéeful to oﬁriqéntér?&ffg

NAME o - SKILIS

10. ‘What are vhe besf hours for members of your family to be involved in the
center? : ‘ ‘ S

NAME \ R HOURS




11. Which of these activities would you or members of your famlly 11ke to partl-
cipate in? .

—__ Volunteer time in the classroom |
Help with painting, decorating and building équipment for the center
Raise money for extra ceﬁter‘activitiés -
Decide on equipment pﬁrchases for the center
Reéearch and take action on educational prqblem for handicapped children
- Participate in a sibling group - |

Be in a parent group to discuss concerns

Have a home visitor come to your home to work with you énd your child
__ Learn how to teach &our child self-help skills o
___ Serve as a mcmber of the Advisory Boafd

___ Other

12. How do you think that members of your family can benefit by having your child
in this program?

13. Comments:




PRIORITY OF SERVICES TO PARENTS
(PSP SCALE)

Please rank those areas which you feel are most important. Put a one (1) beaide | :
the most important area, a two (2) beside the next most important, and so on. '
Please do not use a number more than once.
— . Provide training to parents.
___Interp.fet test results,

FProvide transportation.

Suggest other available services in the community.

Counseling for family problems.
_____Establish‘ parent organization.

Provide afternoon program.

e
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PARENT RATING OF NEEDS FOR SERVICE

t' (mNS) ,.’
Please rate all the follow1ng areas of service accordlng to their 1mportance for
you.
/Mwwwvw”’“'w”W““ Please Check:
e -l not some . very

------ S ..important | importance . important.M 

1. Training in classroom activities and
teaching methods.

2. Interpretation of test resuits.

3. Counseling féf family problems.

L. Suggestions of other available services
in the community.

5. Help with managing behavior'of children = | i
(temper tantrums, toilet training, . ‘
eating habits, etc.)

6. Transportation.

7. Suggestions for home activities for the
preschool child.

8. Training for brothers and sisters of
the preschool child.

9. Meetings for groups of parents.

10. Suggestions for inexpensive or
home made learning and play
materials. -’

Please make any comments or suggestions for other services you'feel are important.
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PARENTAL PRIORITY FOR DEVELOPUENTAL GROWTH
| (PPDG SCALE) . |

-

Please rank those areas which you feel are most important for your child to -

learn while he or she is in the pre-school program. Put a one (1) beside the

most important area, a two (2) beside the next most important, and so on.
' "Please do not use a number more than once. ‘ T

Fine motor development, i.e., coordination of fine or small muscles used
. for activities such as tying shoes, using scissors, buttoning clothes, "
stacking blocks, using % pencil, etc. S s .

Gross motor development, i.e., coordination of la.rg’e.muscles in“a'c"bivi_'bie's
such as walking, jumping, riding a tricycle, throwing a ball, etc. v

Receptive language, i.e., ‘u:ridersfanding what is said, such as in following
directions, unéerstanding simple commands; for example: "Bring me a
toy", "Open the door". :

Expressive language, i.e., naming ob;j‘ects, stating what he wants, stating

likes and dislikes, expressing his needs and feelings.

Social development, i.e., relating with ma‘.dul'bs‘s, ‘teachers, ‘p‘eers'in ap-
propriate mammer such as sharing, cooperating, playing.

Emotional development, i.e., appropriate expression of feelings and emotions

such as controlling temper, not crying excessively, not hitting, biting
or hurting others. :




Schedule of Family Services
Prepared by:. Janet -Grim : N
Chapel Hill Training-Outreach Project

Child's Name , o Child'!s Teacher

Address .

,NNMmM“~m-W_mwMm“,wwummwm;mhiblgpbgﬁg

‘ Parent'!s Name

1. Learning objectives to parents in‘parent-teacher conference

.'Date‘
2. Priority of services and learning objectives |
o Date
3. Written progress and home follow-up activities  Oct.
‘ Nov.
Dec.
Jan.
Feb,
 Apr.
May -
k. Parent-teacher conferences 1.
B 2.
3.
5. Newsletter 1. . 2. E
3. b ,
6. Parent training meetings 1. 5 2.
39 ) h.
5. 6.
7. ) 8.
9. 10.
7. Written year-end evaluation of pupil progress
Date
8. Home visits 1. 2, 3.
9. Receive copy of community guide to resources,
Date

10. Other:




NEWSLETTER
JOHNSTON COUNTY HEAD START

March, 1974 - Diane Chappell, Editor

The Resource Room

Magertha Sanders Flossie Jones
‘Shirley Morgan ~ Betty Bryant

‘ We are very glad to bring to you again the news from the Resource
Room of Johnston County Head Start. We hope that what we have to say will
help to keep th® parents aware of the activities -of the students in the

‘Resource Room. E

‘Since the last newsletter sev.ral of the studenis have left the
Resource Room and re-entered th..r regular classrooms. The:: students are
Nancy, Timothy, Howard, Michael, Sonya, Jacqueline and Ii:<..

The students presently in the Resource Room avz (first shift) Debra,
Jirl, Michelle, Timothy, Vickie and Navie. The second shift includes stu-
dents Glen, Christopher, Frederick, Gladys, Chester, Vivian and Ross.
Flossie Jones and Betty Bryant are néw assisting Mrs. Sanders and Mrs.
Morgan in working with the children in the class,.

Due to a change in the school hours the hours of the Resource Room
‘have been changed. The schedule now is (first shi®t): 9:10-9:20 -~ greetings;
9:20-9:L0 - group lesson; 9:L0-10:00 - small growp work; 10:30-10:L5 -
- free play; 10:L45-11:00 - Peabody lesson. (Second shift): 11:15-11:25 -
greetings; 11:25-11:40 - group lesson; 17:40-12:00 - small group work;
12:30~12:45 ~ Peabody lesson. ' :

Since February Flossie Jones, Betty Bryant and Diane Chappell have
been working with some of the children and their parents at home. Sonya,
Linda, Howard, Timothy, Ross, Michael, Nancy and Chester are in the home
program. Th2 reception that we have received from the parents has been
highly cooperative. We have worked with Nancy on the prepositions behind,
beside, and the color yellow. Ross has been working on writing his name,
and on the letter A, using the dotted lin: method. He has alsc been making
a simple chain from yellow construction paper, building a simple bridge,
ard tracing a simple house. Sonya has been working on writing her name
with the dotted line method, saying and recognizing her number 1-1C, and
understanding number concepts 1 to 10. Presently she is working on her
ABC's A-F. Timothy has been working on colors red, blue and yellow;
building a simple bridge and cutting with scissors. Howard has been working
on number 1-10 and wnderstanding the number concepts. He has also
been Writing his name with the dotted line method. Linda has been working
on learning the color yellow and on word proaunciation.

All of the students are progressing quite satisfactorily on their
specific assignments. Parents are great teachers! We are seeing improve-
ments in the students' work and are getting reports from the teachers and
parents that the students have improved in their work. We are anticipating
even better work from the students. S
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-2 - ~ Newsletter - March

Skills the Children are Working on iIn #lic. Resource Moom: '

Fine Moter
Copying gecmetric shapes
Drawing simple house
~ Body parts
= Tetters V, H and T

Cognitive
Gross Motor Name body parts
Walk backward, heel-to-toe Read pictures
Jump rope ‘ ‘ ‘ . Recognize own name
Balance on cine foot ‘ Learn three nursery .rhymes

Learn colors

Lanruage
Talk in complete sentences
Learn how to whisper

Social and Self-Help

Learn how to get along with other
Zip and button clothes

Tie shoes
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SECTION V

REMETAL LANGUAGE PROGRAM
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V. REMEDIAL LANGUAGE PROGRAM
Speech and language disabilities have long been a major concern
of teachers of the disadvantaged. Children whose environments are limited in
the number and quality of experiences that can stimulate language growth often
come to school with small vocabularies, sentences of inadequate length, an
inability to make sentence transformations, as well as general disabilities in
the areas of visual or azuditory association, reception and the like.
Some disadvantaged children have speech handicapps -- articulatory
disorders,‘voice probléms, and stuttcring -- conditions which require some

type of early intervention in order to remediate these deficiencies before

the children are';eady to enter the public school system.

The teachers in the Smithfield Head Start Program expressed a concern
for these children ahd requested that the Outreach f?éject staff assist them
in setting up a remedial lanéuage prograii that could diagnose the individual

problems of the children and develop a systematic approach to correction.

A. Program Objectives

The Outreach Project therefore assisted the Smithfield Head Start
program i. estéblishing and carrying out a remedial language program to

meet the following objectives:

l. to assess the language and cognitive skills
olds who are referred tc the remedial langnage program by the
classroom teachers; '
2. tou prescribe and curry out activities to meet the individual
»2eds of the children; '
3. to'train a Head Start %eacher to conduct a remedial language
arts program; v S e
L. to develop materials to be used in the regular classroom to’
reinforce the specizl language lessons;
5. to develop materials to be used at home by the parents both
during the school year and during the summer months;
6. to involve the parents of these children in the remadiation
of their child's language disabilities by '
a. parent-teacher conferences at school
b. home visits by the remedial language teacher
c. parent volunteer participation in the group activities
d. instruction in carrying out activities b using work N
sheets and activity guides designed for home use. :
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B PbQ Lo strate ies

Bergre ard educational-Program can be set up, teachers mist first
@Valuat% thei” Situation -~ T€Cognj4ing its strengths and limitations in
£ op 4imes MOV, L 5ources ay,itable, professional expertise, and
57 rorih .~ com® to Sope reCO8Niti,n of their own philosophy of education,
24 Dbmvide 2 Structube of OT8ANiz tion on which an educational program can
v established.

?h% Smithfield Heaq start Progr.n was fortunate insofar as it had one
ﬁeaeheb who contd be freed O Work yith a repmedial language program during
£9° m°bhing pours Tiyg days ©3Ch yeek. In agdition, it had an unused classroom,
abtraetively fortisheq  jn Which yggsons coutd take place.

The pfogfgm 738 extremely limiped in fungs, however, and it was immediately
fecogniged tpat Y Tepedial 1anguage program would have to be éstablished
Without puttiﬂg 2 Eeat geal Of extra strain on the budget. These strengths
(bhe thvisioﬂ of a Begener @94 clzosroom space) and limitations (lack of
) _ paken dng cons3deTatiyy in the early planning of the program.

The recognition Of g €d¥C%tign,) philosophy was made possible by
reﬁjing ne gead Stapy guidelineS,‘which Stress that the key to working with
hgnqicqppgd gpiidren TN pafticular, and With z11 children in general, is
iﬁéixiggéliggﬁiEE' By, .efor®s the gtaff Sought to establish a' remedial
1Zﬂgua§Q program thay could ffectiyely meet the individual needs of the
Gnilq‘t‘e}l s er‘fed' |

izin
Individuall S 8 1angud8® Progpram need not be looked upon as an

.50 task‘ . : . o B,
‘lﬂ rmohnﬁable It 15 WTeaggpable to assume that in a class of fifteen

il chi .
of ﬂb@h no 70 llcl:‘"en will have ype same needs. The commonality of all

this
Wskely« Thepefore, one need not imagine that an

Ghlld:t‘e}l ﬂlﬂ-ke:s
03wy L ed 1angu am
Yy yize 3ge prog¥M woyld have to contain fifteen different
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exercises for the same lessoir. Nevertheless, children do have differences in

motiviation, ability, background experiences, and so forth, which often demand -

that the teacher attend to individual needs. The similiarities and differences

that ‘re likely to occur in a group of fifteen children simply demand that the

teacher prepare a lesson that hits a mid-point in the class interest and

ability level, and that the teacher be flexible enough to adjust the task
level up or dowm to accomodate the individuals within the group.

Having looked at the strengths and limitations of the existing

‘educational program and having laid the foundation-stone of our own

educational philcsophy, we set out to develop a remedial‘language program

‘that could be adjusted to accomplish just such an accomodation.



C. Selection of Materiais

In order to develop a remedizl language arts program that could meet the
needs of a number of children, and minimize the time the #eacher 1must spend in
lesson preparaticn, it was decided that a commercially-produced language kiﬁ
would‘serve as the core of the curriculum. -

GOAL ~ Game Oriented Activities for Learning (Distributed by Milton-Bradely

Co., Springfield, Massachusetts,, was selected because it met the following
_criteriac

a) It contains a variety of materials that allow for interesting,
varied lessons. These materials include puppets, large picture
cards, puzzles, games, small cards for small group activities,
lessor. plans, and evaluation sheets.

b) Tt contains lesson plans designed to develop the skill areas
outlined in the Illinois Test of Psycholinguistic Abilities, namely:

auditory reception
visual reception

verbal expression

manual expression
auditory associatior
visual association
auditory sequential memory
visual sequential memory
auditory closure
grammatic closure

visual closure

DO~ O\l =
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¢) The lesson plans are sequeniially arranged so that the teacher
can move from less difficult to more difficult tasks without
unnecessary time being spent in task analysis.

d) Iesson plans include a clear statement of the objective of the
lesson (behaviorally written), the materials needed, the

procedure to be followed, and criterion activitizs for
further development of the lesson, if necessary.

e) An evaluation procedurs that allows the teacher to assess the
progress of each child and select lessons at either a higher
or a lower level for the children in the group.
In order to supplement the GOAL kit, which is not always sufficient for the

development of any given skill, since it dousn't prcvide any follow-up activities

that can be done in the regular cléssroom, we declded to produce worksheets.

—~
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( See APPENDIX ~ "Sample Worksheet!)

These worksheets, a sample of which is on the following page, several dual
‘purpose. They allowed the regular classroom teacher to work with the child in
order to reinforce the 1eSSOﬂm;f the day, and they allowed the parents tn
work with their chlldren by providing them with a simple lessc: guide for

home use.

D. Establishing a Daily Schedule

In order to work effectively with the children, the sixteen participants
were difided into two small groups of eight childven each. The first group
was to concentrate 1 a language sgimulation program, while the seccnd group
wa to concentrate more on enunc1at10n, pronuﬂ talion, voice controi, listening
skills, and so forth. By dividing the groups in this manner the te:cher Was
able to select activities that more closely matched the children's needs.

Thé children met with the language teacher only three days a week. This
left the teacher free on the other two days to do home visiting, lesson preparation,
evalugtion of student progress, axd observations in the regular classroom,

The weekly schedule was as follows:

Groug I - Language Stimulation Monday, Wednesday and Friday (1(:30-10:25)
Group II ~ Remedial Speech Monday, Wednesday and Friday (10:30-11:00)

Home Visits, l2sson preparation,
eraluation, observation’ Tuesday and Thursday (8:30—11:30)

This scliedule was found to be very effective since it provided for a
concentrated effort on the part of the language teacher to work with tte Chlld
not only in the speclal language lessons, but also in the regular classroom and

in his home.

-
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E. Screening of Children

In order to select the children who would participate in the remedial
language program, the language teacher and the‘Outreach.staff member met with
the teachers of the five year olds and asked them to refer children that they
felt were in need of séme extra ﬁork in this area. This called upon the
teachers' extensive knowledge of the chiidren in their classes énd involved
them in the selection process.

Once these children were referred, their test scores on the;PeabogX

Picture Vocabulary Test and the Cooperative Preschool InventonY'were examined.

Those who were at least one and a half years behind the norm wéfe retainel in
trne screening prbcess.

The language teacher and the Outreach staff member then obServed each of
these children in the regular classroom setting and filled outfan Informal
Screening Checklist. (See APPENDIX -~ "Informal Screening Cheqklist")_ In |
addition, the children were privately screened to see if they ‘could name and
tell the use of common objects, if they could repeat six word?sentences, if
they spoke audibly and intelligibly, and so forth. v

Once the screening procedure was completed, the children wére then assigned
to one of the two groups. Those who were likely to benefit from a special
language stimulation program were assigned to Group I, while tﬁose who were
likely to benefit from remedial work in speech'production werafassigned to

Group II,




F. Training of the Language Teacher

Language_development, like development in g11 other areas, mst proceed
in an orderly, sequential manner, mastering lesser tasks before more complicated
tasks are attempted. This requirés that & teacher have an understanding
not only of the way in which language develops;-but the order in which skills
are mastersa,

It was obvious from the very beginning that the teachers were unable to
recbgnize the 1anguage problems of the children in their classrooms. For
example, a téacher might ask a child to recount in her own words the story-
line of a Storyvthat had just been read to the group as a whole. If that child
cannot do so, the teacher 'ght assume that the child "doesn't pay attention,"
or "fools around," or "daydreams." She may be totally unaware of the
fact that this child might be seriously deficient in auditory recepﬁion skills,
or might be unable to remember events of the Story in the order in which they
occurred. Thus, instead of being able to Work on the development of these
. skills, the teacher admonishes the child to pay attention.

In order to provide the language teacher with tﬁe skills needed to assess
the skills of the children in the language Program and with the strategies for
conducting the language lessons, working with the regular classrooms teacherSs ang
~ Working with the parents of the children in the program, the Outreach staff
conducted training seésions eacli Wednesday for eigth weéks. During these
sessions, the teacher was instructed in the use of the GOAL xit, the proper
way to evaluate the pfogress‘of the children, how to raise or lower the level
of the lessca based on the evaluation. In addition, she was guided in the
making of wnrksheets to supplement the lessons, both in the regular c. issroon
and in the home. Shejwas also advised on the making of home visits and the

involvement of parents in s volunteer capacity.

199
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While this tréining was in progress,‘the‘Outreach staff member worked
with the teacher in the group sessions, teaching a demonstration lesson,
| then observing the teacher while she carried out a similar lesson. After each
of these lessons, the Outreach staff member and the language teacher sat |
together, evaluated the children's performance, and discussed the strengths
and weaknesses of the lesson. Teaching techniques were examined and
critiqued; Following this evaluation session, the fwo staff members decided
on the lessons to be taught for the following week, established objectives for

each of the children, and decided on '"homework" that would be given to each shild.

G, Parent Involvement

Parent involvement was considered from the very beginning to be a
crucial aspect of the program. Since the children spend about five to
éix waking hours in the environment of theif homes and anoﬁher five to six
hours at school, this dichotomy of the child's day requires that the home
and the school cooperate in this remediation effort.

In order to involve the parents the language teacher visited each of the
families concerned and discussed their child's progress and problems. She
then explained to them the purpose of usiné teacher-made‘worksheets at home
and instructed them in the use of these sheets.

These worksheets were then sent home each evening, witii the instructions
that they were to be returned the following day. If a child did not bring
a worksheet back, the language teacher repeated her home visit and discussed
this problem with the parent again.

When the worksheets were returned, the teacher discussed the -sheet
with the child. Errors in the assignment were given little aﬁtention. The
teacher pointed out the correct responses, even though the incorrect may
have outnumbered the correct. She then helped the child to do the worksheet

Over, this time making sure that correct responses were made.

191 R




Parents were encouraged to come to the school, meet with the language
teacher and discuss tbeir child's ﬁrogress. They were also encouraged to
volunteer during the group language lesson. In this way they were often
able to receive a greater insight into their child's difficulties, as well
as to observe effective teaehlng technlques that could be used at home.

A Parent's Guide to Language Development

In'order to extend the language program into the summer months, the

language teacher and the Outreach staff member wroie A Parent's Guide to Language‘

Development -- 4 Summer Language Prugram for Head Start. (See APPENDIX) This

‘el a short introudetion to the way in which language normally

Guide .
develop: i~ children from infancy tc five years of age. ~ Tt also -included a

ten page seetion in which simple language activities were presented. These
were activities which could ca51ly be done with materials found around the
hors#. Also, the Guide contained suggestions fc - working with children,
suchh as the use of praise and reward, the inportance of the child's
enjoyment of the activity, and so forth. The second section included ninety
worksheets, one‘for each day of the summer months. These worksheets carried
their own instruction for the parent and were simple enough to require
no monitoring by the language teacher.
H. Summary

This remedial language program suffered from the fact that it was conceived,
at the request of the Smithfield teachers, only in mid-March. Thus, it could |
not be evaluated in any scientific menner. 1t did cperate long enough, however,
for us to be able to see that such a program is not only badly needed but can
easily be developed in a regular Head Start Center. It was well‘received, )
not only by parents and teachers, but by the children themselves; who were veny ,

eager to attend each session and who made observable progress in many receptive

and expressive 1anguage skills.
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